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STUDENT ENGAGEMENT, CHALLENGES AND COPING MECHANISMS IN
HIGH SCHOOL ONLINE DISTANCE LEARNING DURING COVID-19 PANDEMIC

Abstract. Most educational institutions made sure that instruction was uninterrupted at the start of
the COVID-19 pandemic. As a flexible learning method, most schools chose online distance
learning (ODL). Consequently, the Internet is among the many tools that ensures continuity in
teaching and learning. Many schools have adopted ODL using their learning management system
(LMS). However, schools are challenged in attaining the expected engagement among students.
Students must cope with the new learning environment wherein they are physically separated from
teachers and peers. This research aims to assess the engagement of senior high school in the ODL
environment. Specifically, it describes the respondent’s engagement profile, preferred learning
resources and activities, and challenges faced in ODL. Student logs from the university LMS
during the second semester of 2020 — 2021 were utilized for engagement profiling. On the other
hand, an online survey was conducted among 424 students to gather their preferred learning
resources, activities, and challenges experienced in ODL. Results show that assignments and files
are the most common resources used during the ODL. It shows that attendance and quizzes are
what students often visit. Quiz and Wiki are where students spend their time. The result indicates
that Slideshows and PDF or MS word materials are the most preferred learning materials. The
Lesson is the most preferred learning activity, and students perceived that this activity is the most
useful in the ODL. Lack of motivation or confidence earned the highest mean of 3.49, described as
“every time.” Heavy workload, procrastination, lack of interaction, and technical issues are rated
“every time,” showing that respondents are heavily challenged. In terms of coping, the result
indicates that daily login and breaking down responsibilities were the most common mechanism.
Communicating with the teachers yielded the lowest coping mean. The study concludes that
engaging students in online distance learning are very challenging, especially when learners are
not ready. Preferences in terms of learning resources and activities are multi-faceted. There is a
need to improve the variation of asynchronous activities like interactive multimedia, such as
gamification.

Keywords: elLearning; ICT in education; online distance learning challenges; online distance

learning coping; learning management system; student engagement; virtual classroom.

1. INTRODUCTION

Online Distance Learning (ODL) is a form of education that enables teachers and
students to learn even when they are physically apart during class. Distance learning has
focused on teaching activities and nontraditional students in remote locations where
traditional classroom learning cannot occur. Distance learning is practical and efficient for
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obtaining more education because it is more accessible and convenient for most students from
afar or people who cannot attend regular classes because of their employment, marital status,
or family obligations [1]. It also satisfies students’ growing demand for flexible learning [2].
Education has adapted to the situation’s needs and has revolutionized so much with
technology [3]. Online Distance Learning is an alternative where students receive instruction
online via audio or visual schemes. It allows students to learn without being physically
present in a classroom setup. Students and teachers can still engage and learn just as much
without being in a classroom. Distance learning and education are synonymous and relatively
not a recent technology [4]. Further, the ODL modality must be coupled with an institutional
learning management system (LMS).

The problem statement. At the onset of the COVID-19 pandemic, most educational
institutions ensured that learning was unimpeded. Like many schools worldwide, Silliman
University, a private school in the Philippines, opted for online distance learning as a flexible
learning mode. Hence, education continues with the use of the Internet. As an alternative, an
ODL arrangement also comes with several challenges. Students could experience issues being
not able to understand course information that is technical, quantitative, or scientifically
oriented [5]. Because of the physical distance between the Instructor and the student,
expectations for the course are frequently unclear, and issues may be challenging to address.
It’s also likely that the minimal teacher-student interaction affects how students learn in
general [1]. In retrospect, another aspect that must be considered is the Instructor’s
preparedness and capacity to deliver exciting lectures and activities via ODL.

Most higher learning institutions were not given much time to transition to a fully
online learning environment, thus jeopardizing ODL’s efficacy. Because of the global
pandemic, almost everything is a first time to many residential schools. Teachers and students
attend full online distance learning. Student engagement remains a crucial challenge even
though the current generation of students is thought to be a “digital native” and should be
more accustomed to the online environment than prior generations. A few difficulties
associated with participation in an ODL environment are a lack of technical proficiency, the
inability to establish boundaries between school and personal life, the failure to connect with
other students, the feeling of isolation, and the distraction caused by other applications [6].
These difficulties could result in attrition if they are not addressed [7].

Analysis of recent studies and publications. A survey conducted at Pangasinan State
University collected results to answer the engagement and readiness of Senior High School
(SHS) Students by determining their profile, the level of preparedness of SHS Students for
Open and Distance Education, and the linear correlation of variables. The study’s result
shows that most students were engaged and ready for Open and Distance Education. Their
proposed Online Learning Environment Model enabled students at the Senior High School
level to fully utilize distance education [8]. A relatively exciting study by Peng [9] analyzed
and studied students’ engagement models given the characteristics of online learning
activities. The study examined students’ behavioral, cognitive, and emotional experiences
during online learning. According to Peng, engagement is an indispensable part of learning,
where active engagement promotes student learning.

A study of the relationship between students’ engagement and their academic
performances in an elLearning environment identified three measurable indicators for
assessing learner engagement within the module. These were (i) the number of completed
learning activities, (ii) the importance level (as per course outcomes) of completed learning
activities, and (iii) activities requiring platform presence. It was found that there is a
significant but weak positive correlation between students’ engagement in the online module
and their performances in the final learning activity [10]. Another study concluded that there
are factors affecting students’ engagement which include (1) social engagement of student
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and teacher rapport, (2) collaborative engagement of peer support, and (3) learning passions.
It is seen that students do engage in an online course as (1) cognitively engaged by
understanding teaching materials and activities, (2) emotionally engaged by enjoying
classroom learning activities, and (3) behaviorally engaged by participating in a discussion,
developing problem-solving skills, and applying online learning norms in the classroom [11].
In addition, another study suggests creating an interactive experience through the
development of web-based interactive slides so students can explore different modalities of
content in a nonlinear and asynchronous manner with the hopes of making the learning
process easier and more enjoyable for students [12]. Nonetheless, learners’ attitudes are still
critical to ensure students stay involved [13].

The research goal. This research aims to assess student engagement in an ODL
environment. Specifically, it describes students’ utilization of the learning activities and
resources during ODL. It also measures the respondents’ preferred learning activities,
resources, and modalities. It also presents challenges and mitigation factors experienced by
the students during ODL. This research aims to document student experiences during the
height of the pandemic to provide recommendations for improvement. Hopefully, this
research will provide additional literature about student engagement, challenges, and
mitigation during ODL. In this study, learning activities include online assignments, an open
forum, H5P, quizzes, and others. Learning resources include pre-recorded videos, YouTube,
PDFs, and slideshows. ODL challenges include adaptability, procrastination, lack of
motivation, and heavy workload.

2. LITERATURE REVIEW

The pandemic accelerates the use of learning management systems (LMS). Among the
most popular and effective LMS is Moodle. Moodle is a free software application that helps
educators plan, implement, and assess a specific learning process [14]. Any teacher can be
part of the Moodle.org community. On the other hand, some communities customize and
leverage Moodle offering additional proprietary features, like the Open LMS. Open LMS is
an “open-source LMS created to help educators design online courses simply and
collaboratively” [15].

In an ODL, activities and resources play a vital role in student engagement [16] [17].
Activities are virtual classroom tasks that teachers provide for students to perform. Typical
activities include online quizzes, assignments, and forums, among others. On the other hand,
resources are items used to support student learning; for example, a video of a lecture, a
PowerPoint presentation, a PDF of lecture notes, or an article to read. Teachers are advised to
post different types of resources to increase students understanding of the content. See table 1
for the Moodle-based activities and table 2 for the sample Moodle-based resources.

Table 1

Common Virtual Classroom Activities [15]

The assignment activity module enables a teacher to communicate tasks, collect work and

Assignment provide grades and feedback.
The attendance activity module enables a teacher to take attendance during class and
Attendance ) .
students to view their own attendance record.
Chat The chat activity module enables participants to have text-based, real-time synchronous

discussions.

The feedback activity enables a teacher to create a custom survey for collecting feedback
Feedback from participants using a variety of question types including multiple choice, yes/no or
text input.

The forum activity module enables participants to have asynchronous discussions i.e.
discussions that take place over an extended period of time.

Forum
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H5P is an abbreviation for HTML5 Package - interactive content such as presentations,
H5P videos and other multimedia, questions, quizzes, games and more. The H5P activity
enables H5P to be uploaded and added to a course.

The lesson activity module enables a teacher to deliver content and/or practice activities in
Lesson interesting and flexible ways. A teacher can use the Lesson to create a linear set of content
pages or instructional activities that offer a variety of paths or options for the learner.

The Open Forum activity module enables participants to have asynchronous discussions,
i.e., discussions that take place over an extended period of time.

The questionnaire module allows you to construct surveys using a variety of question
types, for the purpose of gathering data from users.

Pearson Pearson offers integration between Moodle and its MyLab & Mastering products. This
MyLab integration provides the ability for the Instructor and students to log in to Moodle and click
a link from a Moodle course to access their MyLab & Mastering experience.

The quiz activity enables a teacher to create quizzes comprising questions of various types,

Open Forum

Questionnaire

Quiz including multiple choice, matching, short-answer and numerical.

Zoom Zoom is a video and web conferencing platform that gives authorized users the ability to
Meeting host online meetings.

Choice The choice activity module enables a teacher to ask a single question and offer a selection

of possible responses.

Table 2
Common Virtual Classroom Resources [15]

The book module enables a teacher to create a multi-page resource in a book-like format, with
Book chapters and subchapters. Books can contain media files as well as text and are useful for
displaying lengthy passages of information which can be broken down into sections.

The file module enables a teacher to provide a file as a course resource. Where possible, the file
will be displayed within the course interface; otherwise students will be prompted to download
it. The file may include supporting files, for example an HTML page may have embedded
images.

The folder module enables a teacher to display a number of related files inside a single folder,
Folder | reducing scrolling on the course page. A zipped folder may be uploaded and unzipped for
display, or an empty folder created and files uploaded into it.

The label module enables text and multimedia to be inserted into the course page in between
Label links to other resources and activities. Labels are very versatile and can help to improve the
appearance of a course if used thoughtfully.

The page module enables a teacher to create a web page resource using the text editor. A page
can display text, images, sound, video, web links and embedded code, such as Google maps.
The URL module enables a teacher to provide a web link as a course resource. Anything that is
freely available online, such as documents or images, can be linked to; the URL doesn’t have to
URL be the home page of a website. The URL of a particular web page may be copied and pasted or
a teacher can use the file picker and choose a link from a repository such as Flickr, YouTube or
Wikimedia (depending upon which repositories are enabled for the site).

File

Page

Students encounter several ODL challenges during the pandemic. These challenges as
college students experience self-regulation, technological literacy and competency, student
isolation, technological sufficiency, technological complexity, learning resource, and learning
environment challenges [18]. Elementary students experienced “poor internet connection,
poor comprehension, and retention, lack of concentration, motivation, interaction and
support” [19].

Coping mechanisms by college students are driven by a variety of “factors surrounding
him/her, such as available resources, student personality, family structure, relationship with
peers and teacher, and aptitude” [18]. Elementary students and parents and teachers should
work together [19].
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3. RESEARCH METHODS

This study was conducted at Silliman University, a private school in the Philippines that
was founded in 1901. During the pandemic, the university offered full ODL from early
childhood to graduate courses. Silliman University implemented an official learning
Management System even before the pandemic.

This study is a quantitative method using an online survey and log analysis. An online
survey was administered to gather information about the respondent’s preferred learning
activities and resources, including the modality. Challenges and coping mechanisms were also
included in the online survey using the 4-items Likert Scale. The survey respondents were
senior high school students enrolled during the 2" semester of 2020-2021. A total of 424
responses were analyzed. Likewise, activity logs from the university LMS were used to assess
the actual utilization of the learning activities and resources during ODL.

As an overview of the data gathering methods, all raw data are converted to serve the
following quantitative purposes. First, converted data are collated to get the frequencies
according to the minor and major fields required in the survey. Second, the data is calculated
to derive the average mean and corresponding descriptive equivalents on the results from
Preferred Learning Materials, Preferred Learning Activities, Modality, Online Distance
Learning Challenges, and Mitigating Factors. Lastly, all derived data is arranged in tabular
form with its respective values and performed statistical analysis using MS Excel-Pivot. In
addition, IntelliBoard was utilized to extract statistical data in the learning management
system of the university.

4. THE RESULTS AND DISCUSSION

4.1 Utilization of Learning Activities and Resources in the Virtual Classroom

Figure 1 shows the distribution of activities and resources in a virtual classroom.
Results show that assignments and files are the most common resources used during the ODL.
Assignment in this context is any digital content, including word processing documents,
spreadsheets, photos, and audio and video clips, may be submitted by students [15]. Students
might also be required to type text directly into the text editor as an alternative to, or in
addition to, that method [15]. A task can also remind students of “real-world” tasks they must
perform offline, such as art projects, which don’t require using any digital materials [15].
Students may turn in their work either individually or together [15].

On the other hand, a file is used for presentation sharing, the inclusion of a mini
website, and draft files of software programs for editing [15].

Figure 2 graph shows the average visit per activity in each virtual classroom.
Attendance and quizzes are what students often visit during the ODL. In a Moodle-based
virtual classroom, a teacher can declare multiple meeting sessions and can mark the
attendance status as “Present,” “Absent,” “Late,” or “Excused” or modify the statuses to suit
their needs [15]. Attendance reports are available for the entire class or individual students.
On the other hand, a quiz in a Moodle-based virtual classroom can be used as an exam, short
quiz, exam practice using questions from past exams, and self-assessment [15].
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Distribution of Activities and Resourcesin a Virtual Classroom
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Figure 1. Distribution of Activities and Resources
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Figure 2. Average Visit per Activity in a Virtual Classroom

Figure 3 shows the average time spent per activity per virtual classroom. It indicates
that Quiz and Wiki are where students spend most of their time. Furthermore, results show
that there are 2,406.41 visits per course, and students spend an average time of 31.21 hours
per virtual classroom. In a Moodle-based quiz [15], a teacher can permit the quiz to be
attempted several times, with the questions shuffled or randomly selected from the question
bank. A quiz can be time limited. A quiz can be set so that each attempt is marked
automatically, except for essay questions, and the grade is recorded in the grade book. On the
other hand, a Moodle-based wiki has many uses. It is used for group lecture notes, study
guides, authorship, storytelling collaboration, and personal journal [15].
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Average Time Spent per Activity (hr) per Virtual Classroom
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Figure 3. Average Time Spent per Activity in a Virtual Classroom

4.2 Preferred Learning Materials

Table 3 shows student engagement in terms of learning materials. It shows the mean
preference level of students with the different learning materials offered during ODL. The
result indicates that Slideshows and PDF or MS word materials are the most preferred
learning materials, and students perceived that this material is the most useful in the ODL.
Both were rated and described as “All the time” with a mean of 3.37 and 3.49, respectively.
Other learning materials were rated as “Sometimes,” with URL or Website links earning the
lowest mean of 2.96.

Table 3
Preferred Learning Materials

Learning Material Mean Description

PDF, MS Word, Docs 3.49 All the time
Slideshows 3.37 All the time
Pre-recorded Video 3.25 Sometimes
Video Conference 3.24 Sometimes
YouTube, Vimeo, etc. 3.17 Sometimes
URL or Website links 2.96 Sometimes

The result shows that Slideshows and PDF or MS word materials are the most preferred
learning materials across all sexes. Students perceived that this material was the most useful
in the ODL. Both were rated and described as “All the time” with a mean of 3.4 and 3.49,
respectively. Other learning materials were rated as “Sometimes,” with URL or Website links
earning the lowest mean of 2.96.

The result reveals that all grade level still finds Slideshows and PDF or MS word
materials the most preferred learning materials. Students perceived that this material was the
most useful in the ODL. Both were rated and described as “All the time” with a mean of 3.37
and 3.49, respectively. Other learning materials were rated as “Sometimes,” with URL or
Website links earning the lowest mean of 2.96.
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The result shows that across all tracks or strands, Slideshows and PDF or MS word
materials are still the most preferred learning materials. Students perceived that this material
was the most useful in the ODL. Both were rated and described as “All the time” with a mean
of 3.37 and 3.49, respectively. Other learning materials were rated as “Sometimes,” with URL
or Website links still earning the lowest mean of 2.96.

Table 4
Preferred Learning Activities
Learning Activities Mean Description
Lesson 3.48 All the time
Assignment 3.23 Sometimes
Quiz 3.12 Sometimes
Forum / Open Forum 2.89 Sometimes
e-book 2.58 Sometimes
Pearson MyLab 1.89 Not Preferred
H5P 1.67 Not Familiar

Table 4 shows the preferred learning activities among the respondents. It shows the
mean preference level of students with the different learning activities performed during
ODL. The result indicates that the Lesson is the most preferred learning activity and students
perceived that this activity is the most useful in the ODL. It was rated and described as “All
the time” with a mean of 3.48. The result also shows that the H5P activity was never
introduced to the students and that the students could not use this material. It earned the
lowest mean of 1.67. Notably, students felt that the Pearson MyLab activity was not desirable,
and students perceived that this activity was not useful in the class, with a mean of 1.89.
Assignments, Forum or Open Forums, Quizzes, and e-books were all rated as “sometime,”
which means that these learning activities were occasionally preferred, and the students
perceived that these materials were moderately useful in ODL.

The result shows that the Lesson is the most preferred learning activity across all sexes,
and students perceived that this activity is the most useful in the ODL. It was rated and
described as “All the time” with a mean of 3.48. Result also shows that eBook activity was
never introduced to the students and that the students could not use this material. It earned the
lowest mean of 1.07.

The result shows that Lesson is still the most preferred learning activity among grades
11 and 12 students. They perceived this activity as the most useful in the ODL. It was rated
and described as “All the time” with a mean of 3.48. Result also shows that eBook activity
was never introduced to the students and that the students could not use this material. It
earned the lowest mean of 1.07.

When grouped according to track or strand, the result shows that the Lesson is still the
most preferred learning activity among all Tracks or Strands. Students perceived that this
activity was still the most useful in the ODL. It was rated and described as “All the time” with
a mean of 3.48. Result also shows that eBook activity was never introduced to the students
and that the students could not use this material. It earned the lowest mean of 1.07.

4.3 Challenges Faced in ODL

Table 5 shows the mean level of the different challenges encountered and experienced
during ODL. The result shows that among the various challenges, Procrastination and the
temptation to quit, Lack of motivation or confidence, Heavy workload that may result in



DOI: 10.33407/itlt.v93i1.5148 ISSN: 2076-8184. Information Technologies and Learning Tools, 2023, Vol 93, Nel.

mental health problems, and Lack of interaction or communication among co-learners were
the top challenges that the students were facing during ODL and that the students consistently
encounters this problem. Lack of motivation or confidence earned the highest mean of 3.49.
Other challenges were rated and described as “occasionally,” with both Human or pet
intrusions and Low digital competence or literacy earning the lowest mean of 2.53.

Table 5
ODL Challenges
Challenges as perceived by students Mean Description
Low digital competence/literacy 2.53 Occasionally
Human/pet’s intrusions 2.53 Occasionally
Adaptability (Switching from traditional classroom setting to ODL) 3.17 Occasionally
Feelings of isolation (Physically separated from teachers and peers) 3.17 Occasionally
Time management 3.19 Occasionally
Technical issues (bad internet connection, outdated software/hardware) 3.27 Every time
Lack of interaction/communication among co-learners 3.27 Every time
Procrastination and the temptation to quit 3.32 Every time
Heavy work load that may result to mental health problems 3.46 Every time
Lack of motivation/confidence 3.49 Every time

4.4 Coping Mechanisms

Table 6 shows the mean level of the different mitigating factors as a counter to the
various challenges faced during ODL. The result shows that among the various mitigating
factors, Logging in daily to see course updates and class discussions and Break down
responsibilities were the most common ones. Both were described as “Every time,” with a
mean level of 3.57 and 3.44, respectively. Results also showed that communicating with
faculties earned the lowest mean, 2.28. Other mitigating factors were rated and described as
“occasionally,” meaning that students moderately used these factors to mitigate ODL
challenges.

Table 6

Coping Mechanisms
ODL Challenges Mitigating Factors Mean Description
Identify time-wasters 3.07 | Occasionally
Break down responsibilities 3.44 | Everytime
Avoid trying to multitask 2.87 | Occasionally
Log in daily to see course updates and class discussions 3.57 | Everytime
Connect with other students and share questions or perspectives 3.11 | Occasionally
Communicate with faculty 2.28 | Rarely
Schedule study time 2.86 | Occasionally
Practice positive self-talk 2.82 | Occasionally

This study yielded satisfactory results based on the engagement of Silliman University
Senior High School students in the ODL environment. Specifically, this study described the
respondent’s engagement profile, preferred learning resources and activities, and challenges
faced in ODL. It was observed that despite the different learning materials offered during
ODL, results show that students prefer slideshows, pdf, and word files similar to traditional
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handouts they’ve experienced during face-to-face classes. This proves that the perceived
usefulness is as effective in ODL as in a conventional setup. It was also observed that
students, among all provided learning activities, prefer a humble lesson that is much more
effective and is perceived as effective, similar to how traditional classes are held in
classrooms. The result suggests that learning resources and activities were prepared
collaboratively, and active learning was emphasized [20]. The results also denote that there
was a reconfiguration of active learning leading towards flipped learning [21]. The result also
suggests that through the learning management system, learning resources and activities
become more engaging and more time effective [22].

It was also observed that challenges arise despite changes in the norm. The majority still
experienced procrastination, temptation to quit, and lack of motivation. It should be noted that
despite changes in the delivery mode, it still retains issues encountered in a traditional
learning environment. The result shows that because students are unprepared for online
learning, they face pedagogical, technological, and psychological challenges [23].

The findings conducted to determine mitigating factors for the challenges faced in ODL
are still shadowing existing challenges in a traditional learning environment. The result
suggests that students’ strategies to sustain learning during the pandemic are shaped by
“different factors surrounding him/her, such as available resources, student personality,
family structure, relationship with peers and teacher, and aptitude [18]”. The result may
suggest that the coping mechanisms experienced by students became easy because of the
teacher’s support and guidance counseling [24].

5. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

Student engagement is challenging in online distance learning when learners are not
ready. Student engagement in an online distance learning environment is exceptional during
the pandemic. Students are caught unprepared and challenged but have achieved a certain
level of resiliency in learning. Students have varying learning preferences. Students can learn
asynchronously with PDF, Word, Docs, and Slideshows reading materials. The learning
activities and resources during the pandemic reflect how teachers prepare for the virtual
classroom.

The degree of challenges experienced by the students varies, which is affected by
interrelated components. Students are challenged with technological, behavioral, social, and
ethical issues. Students needed support mechanisms to lessen challenges during the spike of
the pandemic. On the other hand, students were creative and determined to mitigate
undesirable circumstances during the pandemic. Students have acquired a certain degree of
digital resiliency during the pandemic.

This research recommends improving the variation of asynchronous activities like
interactive multimedia such as gamification. Notes and handouts must be considered primary
teaching resources. Moreover, teachers must explore or improve other learning formats’
instructional designs to avoid monotonous discussions. On the other hand, students should be
fully engaged with the learning management system, such as turning on notifications and fully
utilizing the mobile application. Teachers should consider applying the “10-level guide for
engaging students during emergency online classes in low-resource settings” [25].

Schools must have an established office overseeing all ODL-related readiness to lessen
and manage the challenges. Transformative and disruptive digital leadership must be in-
placed in schools [26]. A digital transformation framework must be formulated, stipulating
the technical components and social and ethical aspects. ODL training and upskilling sessions
must be holistic, inclusive, and protect the well-being of the students and teachers.

10
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A thorough analysis should be conducted specifically on the instructional design of the
learning resources prepared. Correlational research should be conducted on how instructional
design affects student engagement. Likewise, a study should be performed on how students
engage in any assessment. A survey of how resources and activities differ among different
groups of respondents should be conducted. An analytics study should be performed using
Moodle logs to map the actual engagement of the students. Moreover, further research on how
self-determination theory affects student engagement during the pandemic [27]. Furthermore,
an in-depth study should be conducted on the variables that trigger ODL challenges and the
compounding factors to mitigate these challenges.
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Auorauisa. Ha mouarky mangemii COVID-19 6inbmiicte HaBYANBHUX 3aKNIaAiB MOAOATH TIPO
GesniepepBHicTh HaBuaHHs. J(ucranmiiine omaiin nasuanus (JJOH) (Online Distance Learning —
ODL) sk rHyukuii Mmeron Oyno oOpaHO OUIBIICTIO MIKiN. [HTEpHET € OgHMM 3 0arathox
IHCTpyMEHTIB, sKi 3a0e3meuyloTh O€3MepepBHICTh BUKIAJAaHHSA Ta HaBYaHHA. barato mkin
srposaguan JIOH (ODL), BHKOPHCTOBYIOUM BIIACHY CHCTeMy yrpamiinHsa HaBdaHHAM (CYH)
(Learning Management System — LMS). OxHak miKojiaM BaskKKO 3alydWTH OYiKyBaHY KiJTbKiCTh
CTY/ICHTIB, IKi TIOBHHHI CHPABJISATHCS 3 HOBUM HABYAIbHUM CEPEJOBHIIEM, Jie¢ BOHH (Di3HUHO
BiIOKpEMIIEH] BiJ y4uTenmiB i omHOMTKIB. [IpermcraBieHe MOCHTIHKEHHS Ma€ HAa METi OLIHUTH
3aITydeHHsI CTYHEHTIB crapmioi mkonu no cepexouma JIOH (ODL). 3okpema B mociimkeHHI
HA/IAETHCsI TIPOGiNIb PECIIOH/ICHTA, SIKU Ma€e OyTH 3alydeHni, peKOMEH/I0BaHI HaBYAIbHI pecypcu
1 BHOW OisUTBHOCTi, a TaKO)XK BW3HAUCHI NpoOJIeMH, sSKi BHHUKAIOTH Mif wac 3xaiticaeHHs [1OH
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(ODL). Hnst ctBopeHHs mpo¢imiB Oynn BHKOPUCTaHHI peecTpauiiiHi gaHi cryaeHtiB i3 CYH
(LMS) yniBepcurery 3a mepiox apyroro cemectpy 2020 — 2021 poki. Kpim 1mporo, 6yio
MIPOBEZICHO OHJIAMH OMMTYBaHHS cepex 424 CTyAeHTIB. SIKi BIATOBIIM HA MUTAHHS IMIONO OLIBII
LiKaBUX JJISl HUX HABYAJILHUX PECYpPCIB, BUIIB AIsUIGHOCTI Ta MPOOJIeM, 3 IKHMH BOHH CTHKAIOTHCS
mig yac mposenenHs JIOH (ODL). Pesymbratm mociifKeHHS ITOKa3yroTh, IO HaHOLIbII
MOMIMPEHNMH HaBYasIbHUME pecypcami i yac JIOH (ODL) € mocrasieHi 3aBaaHHs i aitim, 1o
HA/AIOTBCS, a TaKOXK Te, IO CTYIEHTH YacTO BUKOPHCTOBYIOTH BIKTOPWHHM, HaiOLIbII
nomyisipauMu  cepen skux € Quiz i Wiki. KpiM 1poro, HaBuamipbHUMHU Matepianam, sKi
HalyacTile BUKOPUCTOBYIOTH, € claiia-moy ta Marepiamd y ¢(opmari PDF abo MS Word.
Haii6inpm mpuitHATHUM BHAOM HaBYaJbHOI JiSUTTBHOCTI CTYIEHTH BU3HAJIH YPOK, 3a3HAYMBIIH
Horo Haiibinelry kopucth mig yac JJOH (ODL). Bpak moTuBamii a0 BIEBHEHOCTI 3 MO3HAYKOKO
«KOXKHOTO pa3zy» OyJO0 OIHEHO CTyAeHTaMHu cepeaHiM Oamom 3,49. Benmuke HaBaHTaKeHHS,
3BOJIIKAHHS, BIJICYTHICTD B3a€MOJIi Ta TEXHIYHI MPOOJIEMH OIHIOIOTHCS SIK «KOXKHOTO pas3y», IO
CBITYMTH PO TE, 10 PECHOH/IECHTH CTHKAIOTHCS 3 BEIMKUMHU TpyaHowamu. [1in yac pocmimpKeHHs
Oy/l0 BH3HAYEHO, L0 HAWITONIMPEHIIINM MEXaHi3MOM JUIsl TIOJI0OJIaHHs NpodsieM OyB IIO/JEHHUI
BX1Jl 1 po3MofIiy1 00OB’SI3KiB, @ HAMHIKYMM PIBHEM — CIUIKYBaHHS 3 yuuTenmaMu. OTxke, 3ayduTn
JIO OHJIAHH HaBYaHHS HEIiATOTOBJIEHHX JI0 HHOTO CTY/AEHTIB JIy)Ke CKIaJHO. ICHye HaaTO BEIMKHUNA
CIIEKTp HaBYaJbHUX PECYPCIB 1 IISUIBHOCTI, O SKUX NPUXHWIbHI CTYIAEHTH, a TaKoX IoTrpeda
TIOKPAIIUTH Pi3HOMAHITHICTh ACHHXPOHHUX JIiH, TAKUX SIK IHTEPAKTUBHI MYJIbTHME/Iia, HAPUKIIA,
refimidikaris.

Karwuosi cioBa: enekrponHe HaByauHs; IKT B OCBITI, BHUKIMKHM TUCTAHI[IHHOTO OHJIAMH

HABYAHHA, [UCTAHLilHE OHJAMH HAaBYaHHA; CHUCTEMa YIPABIiHHA HABYaHHAM; 3aly4eHHS
CTYJIEHTIB; BIpTyaJbHHUII KJ1ac.
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