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MOBILE TECHNOLOGIES IN THE DEVELOPMENT OF PROFESSIONALLY
ORIENTED ENGLISH SPEECH INTERACTION COMPETENCE IN
INFORMATION SYSTEMS AND TECHNOLOGY MILITARY STUDENTS

Abstract. The purpose of learning a foreign language by future information systems and
technology officers is the development of practical skills to the extent that is necessary for
communication in various professional situations. The intensive integration of mobile technologies
into the higher education system encourages research of the challenges of their use for the
development of professionally oriented English speech interaction competence in future
information systems and technology officers. The study describes the officers' survey results
regarding their needs in professional foreign language communication. It analyzes the use of
mobile technologies (the uniquely designed mobile application "English Speaking Skills", the
YouTube channel "Military Speaking Skills in Use" and the group chat "English Speaking" in the
Telegram mobile messenger) during experimental training in professionally oriented English
communication conducted for information systems and technology cadets and officers from a
higher military education institution. The study showed that a specially created mobile learning
environment for the development of professionally oriented English speech interaction
competence in future information systems and technology officers provides opportunities for
interactive communication between all participants of the educational process. It develops speech
skills and increases the effectiveness of mastering the specific terminology of the military industry.
Further use of mobile technologies (didactic educational material) can facilitate the perception of
new information in English, motivate to study, and become a learning tool for the development of
practical speech skills in the process of verbal and nonverbal communication of information
systems and technology cadets with native speakers.

Keywords: mobile technologies; English speech interaction; designed mobile application; military
students.

1. INTRODUCTION

The problem statement. In the context of the rapidly expanding cooperation between
international military organizations, military higher educational institutions are facing the task
of improving the effectiveness of English training for the information systems and technology
military students. According to NATO language standard STANAG 6001, professionally
oriented English speech interaction competence of such students has to be developed at a
level sufficient for communication within their professional military environment in order to
perform professional tasks with military personnel of other countries during military
exercises, peacekeeping operations, etc [1].

An effective way to promote positive changes in developing the professionally oriented
English speech interaction competence in the information systems and technology military
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students is to use mobile technologies that are defined as a set of personal information and
communication tools with installed software that make it possible to receive, store, process
and reproduce text, graphic, audio and video materials online in order to support personality-
oriented learning [2, p. 4]. The most important characteristics of mobile technologies in the
educational process are portability, the ability to use them anywhere and at any time, as well
as the immediacy of communication, which enhances the learning potential [3, p. 265].
Additionally, teaching a foreign language can be performed by using such mobile
technologies as a web forum, Google Class, e-mail, mobile applications, electronic
dictionaries, blog technology and others [4, p. 203].

Analysis of recent research and publications. A whole number of recent publications
are devoted to mobile technologies and possibilities of their use in teaching a foreign
language: Behunova, Adam & Pietrikova [5], Simonova [6], Alhawiti [7], Van Praag &
Sanchez [8] Wang [9]. It is evident that teaching with the help of mobile technologies differs
depending on the programme and major offered in any given educational institution [10].
Behuinova, Adam & Pietrikova [5] focus on the process of learning foreign languages with an
effective transformation to learning through smartphones. As a result, an e-learning Android
application is presented, taking advantages of the popular and successful Callan learning
method. The special aspects of using mobile devices for the development of listening skills in
the process of mastering a foreign language for specific purposes by undergraduate students
during extracurricular activities have been studied. The use of mobile devices by students of
linguistics, pre-service foreign language teachers, outside the university and on-campus, and
their vision of the potential usefulness of such devices for language learning at the tertiary
level, the use of mobile phones and/or smartphones and their apps for teaching foreign
languages, specifically English, have been studied [11]. Their benefits and limitations for
teaching English as a foreign language [12], different factors and incentives that could
influence students' behaviour regarding the use of mobile technologies for learning have been
highlighted [13]. Rationale for the theoretical foundation and its pragmatic application to
design learning activities with mobile technologies in individual, collaborative, and situated
learning has been provided [14]. Kumar's & Bervell's [15] research is devoted to modelling
the initial perceptions of students in Google Classroom for mobile learning in higher
education. In the process of multi-case study, Qing Ma [16] identified the factors influencing
the personalization of language learning. The mobile devices that students use in the process
of learning English, in particular in the process of individual work, have been analyzed. Some
examples of mobile applications that fit this purpose have been provided [6], the influence of
using mobile technologies on the effectiveness of mastering a foreign language for special
purposes has been researched [7], the factors that affect the effectiveness of using mobile
technologies in teaching a second foreign language have been identified [17]. Grant [17]
offered a framework of design characteristics for mobile learning environments, seven design
characteristics are identified.

Despite the conducted research and the results obtained, the specifics of the
development of professionally oriented English speech interaction competence in the
information systems and technology military students have not been sufficiently studied.
After all, mobile technologies are harmoniously combined with traditional training [18] and
provide an opportunity to create a personalized professionally oriented mobile environment
for students, set up both self-guided or independent and group training [19,pp. 7-8], which is
extremely important given the specifics of organizing the educational process in higher
military educational institutions.

Therefore, the aim of the study is to describe mobile technologies for the formation of
professional competence in English oral interaction of prospective information systems and
technologies military students, focusing on the author's mobile application “English Speaking
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Skills”, specially created YouTube channel “Military Speaking Skills in use” and group chat
“English Speaking” in the mobile messanger Telegram.

2. RESEARCH METHODS

The methods of quantitative and qualitative research were used. The qualitative research
method gave the possibility to identify the information systems and technology military
students' needs and difficulties in: 1) the exchange of necessary information (military and
technical information, operational manuals for the equipment, job instructions, exchange of
military messages); 2) mastering the lexical and grammatical minimum, cliches, nonverbal
means of communication in professionally oriented English speech interaction. A
questionnaire was used for that purpose. Also, to determine the military students' attitude
towards studying English dialogue with the help of a mobile app, the other questionnaire was
suggested. To process the results of the experiment, Cronbach's alpha coefficient of reliability
was used as the quantitative research method [20]. Then the collected data were analyzed and
interpreted.

63 information systems and technology military students from Kyiv Military Institute of
Telecommunication and Information Technologies named after the Heroes of Krut
volunteered to participate in the study conducted in 2020-2021. 28 officers voluntarily
participated in the experiment too.

During the experimental learning we used questionnaires for military students and
officers, selected training materials, created exercises and tasks that were implemented into
the educational process using mobile technologies. We developed the mobile application
"English Speaking Skills", the YouTube channel "Military Speaking Skills in Use", and the
group chat "English Speaking" in the Telegram mobile messenger.

The designed mobile application "English Speaking Skills" (access mode:
https://drive.google.com/drive/u/5/folders/1ghOjcFUbwrDa06kvBOt2vyTL3fnoSY5I) is
compatible with the Android operating system. The mobile application "Military Speaking
Skills" is independent from other sites on the Internet, does not require their support, and can
be used by military students in the process of foreign language classroom work as well as
independent work in distance learning during extracurricular hours.

The mobile application "English Speaking Skills" includes topics that the officers
indicated to be the most frequent ones for speech interaction during the survey: armed
conflict, special operations, information briefing.

The mobile application "English Speaking Skills" contains the following elements:

1. Account — an account that displays personal information about each military student
after registration in the app. Through the military students’ personal account, the teacher
tracks task completion and consolidates the results in the spreadsheet of achievements, which
allows them to analyze the work of the information systems and technology military students
during classroom and extracurricular independent work.

2. Main menu — the main menu (the first page) displays the number of groups the
teacher works with.

3. Groupl/Group2 — contains nine topics each (Topic 1 — Topic 9), with a cycle of
classes dedicated to each of them (Lesson 1 — Lesson 4). Each lesson includes a number of
tasks (Taskl — Task 17), which are developed by the teacher and uploaded to the mobile
application. The tasks contain professionally oriented lexical and grammatical material
essential for producing dialogues.

4. Vocabulary — a section for the selection of a lexical minimum by a military student in
order to fill out a personal electronic dictionary. It also allows the students to search for and
reproduce an English word using the mobile application.
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5. Grammar — an application for saving grammar cards "Save image" to the military
students’ personal phone, which allows them to create a personal electronic Grammar
Reference Book.

6. Answers — in this section, after completing exercises and tasks, the military students
have an opportunity to test their own knowledge and look at the correct answers using
hyperlinks. At the same time, after checking the keys, the military students’ responses cannot
be changed and are saved in their original form. Figure 1 shows the structure of the mobile
app "Military Speaking Skills" with its functions.

< Account Military Speaking < Group 1
Skills

v
V Group 1 h ,! Topic 1 f :

Violetta Yukhymenko

violettalyceum@gmail.com

Sing out Group 2 h &

Topic 2

Topic 3

{ ¥
g A
s Steieddoned < StaupiliTopic/tesson)

Jo)

full-frontal assault

y Task 1: future information ;
1. Intelligence (Intel)
Lesson 1 3 technology officers
25k . G 2. Warrant Officer
: (g mus
. . v K u 5. cease fire

8. ODAs (operational data analysis)
sk 2: N
Lesson 2 e lask 2:Matchthewords . stpot
irs . with their definitions
i % K ! sk
Lesson 3 m Task 3: Grammar map

Figure 1. Sample structure of the "Military Speaking Skills" mobile app

000000

When creating the exercises for the mobile application, we referred to the stages of
development of professionally oriented English speech interaction competence in information
systems and technology military students. The educational process at each stage is carried out
by doing exercises and performing tasks within the corresponding training cycles (Lesson) in
the mobile application. The stage of mastering the skills of replication (classroom
independent work) (Lesson 1) involves preparing the military students to watch a sample
video dialogue, semanticizing lexical units and performing lexical and grammatical exercises,
followed by creation of their own electronic dictionary and grammar reference, as well as
completing test tasks and doing exercises in the format of simulating live-talk video chat
communication. At the stage of learning to produce dialogues (classroom work) (Lesson 2) by
doing exercises using different supports (Lesson 3), the military students learn to identify the
functional type of an English video dialogue sample, combine dialogue units into a mini-
dialogue, and exchange utterances within the professional situation suggested. They do
exercises, replacing utterances in a dialogue sample on behalf of one of the characters,
reproducing the discussion dialogue from a characteristic set of dialogue units, and producing
dialogue sample parts on the level of dialogue units. The stage of mastering the skills in
making a mini dialogue (Lesson 4) is implemented during the military students'
extracurricular independent work by doing exercises using verbal supports (mini dialogue — a
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substitution table, a functional dialogue scheme) to develop the ability to produce their own
mini discussion dialogue following a video sample. To master these skills in the mobile
application, the military students are offered exercises to analyze the structure of a mini
discussion dialogue, simulate communication in the live-talk video chat format, and create
their own mini discussion dialogue based on a video sample. At the stage of mastering the
skills in making a discussion dialogue (Lesson 4) (extracurricular work), the students
complete a communication task to create a discussion dialogue on professional situation
suggested in the mobile application.

In order to get started with the mobile app, cadets have to install it on their phones via
the link https://drive.google.com/drive/u/5/folders/1ghOjcFUbwrDa06kvBOt2vyTL3fnoSY5I.
After that, they need to register in the Account section by pressing the "Sign in" button and
selecting their email address (Google profile).

The teacher is the one who fills the mobile application with educational materials
through a specially designed private website — an administrative panel, which is available
only to the teacher. It also allows them to monitor task results of each student and displays
usage statistics. The website content is automatically displayed in the mobile application
"English Speaking Skills", installed on the student’s personal phone, in the form of
distribution of topics, lessons and exercises. The website has the following sections: groups,
lessons, topics, statistics, add a group, add a topic, add a lesson. In each section, the teacher
can make changes using the "Edit" or "Delete” buttons. The "Statistics™ section is equipped
with an additional function — "Highlighting answers" to help the teacher with checking tasks.
Green color means the answer is correct, while red indicates an error.

Completing exercises and tasks for the development of professionally oriented English
speech interaction competence involves military students working with authentic video
materials from the professional military sphere. We selected these videos from authentic
English movies "Green Zone", "Strong", "Black Hawk Down", etc., dissected them (using the
Wondershare Filmora 9 programs) and presented them in the private free YouTube channel
"Military Speaking Skills in Use". The length of the video clips prepared is up to 60 seconds,
and their content is balanced by varieties of English dialect spoken by the representatives of
different NATO member countries [21]. We use such video fragments as sample dialogues for
producing professionally oriented discussion. With the video dialogues created this way, the
military students work by completing the exercises and tasks presented in the mobile
application. They can watch professionally oriented video dialogues, practise new lexical and
grammatical material, perform tasks in the format of simulating live-talk video chat
communication.

The group chat "English Speaking™ in the Telegram mobile messenger was created by
us to provide constant communication between all participants of the educational process and
online support from the teacher — sending messages (explanations, instructions) regarding
educational activities in the mobile application, conducting consultations, etc. Using the group
chat, it is possible for a student to send audio recordings of the dialogues they created for the
teacher to assess and for other students of the group to listen to.

The experimental study was conducted in four stages. At the first stage, we conducted
an anonymous survey among the officers in order to identify the situations of professionally
oriented communication; the type of dialogue most frequently used in these situations, and the
difficulties they encounter while producing it, as well as the officers' attitude towards the use
of digital technologies for teaching professionally oriented speech interaction at the
university. The survey was anonymous and the officers had 5-7 minutes to answer the
questions. Here are the questions from the questionnaire:

1. Within what topics do you most often have oral communication with your foreign
colleagues? (several answers are possible).
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(a) military training at military bases (e) armed conflict

(b) individual combat equipment (f) special operations

(c) safety at the firing range (9) information briefing

(d) official duties (h) enforcement of public order.

2. What type of dialogue do you have when communicating with foreign colleagues on
professional topics? (several answers are possible).

(a) etiquette dialogue

(b) questioning dialogue

(c) exchange of views dialogue

(d) discussion

3. What difficulties do you encounter in the process of producing a dialogue? (several
answers are possible).

(a) use of professional terminology

(b) grammatical difficulties

(c) difficulties with pronunciation

(d) initiating (starting) a dialogue

(e) responding to the partner's remark

() maintaining the dialogue

(9) finishing the dialogue

4. Do you think that the use of digital technologies can be effective for the development
of professionally oriented English speech interaction competence during university years?

(a) yes

(b) no

At the second stage, we formed two experimental groups. The military students were
randomly selected to join them. In order to test the entry level of development of
professionally oriented English speech interaction competence, we conducted pre-
experimental testing. The students were offered a situation in which they needed to produce a
dialogue, which was evaluated according to the following criteria: relevance of the discussion
to the communication situation, use of professional terminology, grammatical correctness,
phonetic correctness, volume of utterance. For each criterion, a student could get up to 5
points, which is 25 points total. In general, the identified assessment criteria correlate with the
requirements for the level of speaking competence according to the NATO STANAG 6001
language standard for the CMP2 level [22]. When identifying the volume of utterance, we
used the study by Synekop [23]. According to its results, the duration of the discussion
dialogue should be up to 4 minutes.

After that, we conducted an anonymous survey to identify the difficulties that the
military students have when producing a dialogue, and their opinion on the specifics of using
professionally oriented video materials and digital technologies. The anonymous survey
consisted of 4 questions, and the cadets had 5 minutes to answer them. The questions were as
follows:

1. What difficulties do you encounter in the process of producing a discussion? (several
answers are possible)

(a) use of professional terminology (e) responding to the partner's
(b) grammatical difficulties remark

(c) difficulties with pronunciation (f) maintaining the dialogue

(d) initiating (starting) a dialogue (9) finishing the dialogue

2. From your point of view, what is the most effective way to present a professionally
oriented sample video dialogue, and then organize educational work based on its materials for
the purpose of mastering the skills to independently produce a discussion in English?
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(a) watching the entire sample video dialogue, followed by completing exercises and

tasks

(b) watching the sample video dialogue fragment by fragment, and completing exercises

and tasks during the pauses

3. Do you think that the use of digital technologies can be effective for the development
of professionally oriented English speech interaction competence?

(a) yes, during classroom work

(b) yes, during extracurricular work

(c) yes, during classroom and extracurricular work

(d) no, I don't find it effective

4. What digital technologies or learning tools would you like to use for this purpose?
(several answers are possible).

(a) means of synchronous internet communication

(b) Internet services

(c) electronic textbook

(d) training platforms

(e) mobile application

(f) computer training program

At the third stage, we selected video materials based on the criteria of authenticity,
contextuality, novelty, comprehensibility, length, abundance of professional terminology, and
created sets of exercises and tasks for the development of skills needed to produce
professionally oriented dialogues in English. Then we identified mobile technologies and used
them to implement the sets of exercises and tasks.

The fourth stage addressed the military students’ actual educational activities, dedicated
to the development of professionally oriented English speech interaction competence based
on the developed methodology. In the first experimental group, the students first watched a
sample video dialogue, then they were offered exercises and tasks to learn how to produce a
discussion. In the second experimental group, the cadets watched the same video clip with
pauses, during which they did the same exercises and performed the same tasks as the
students in the first experimental group. After conducting experimental training, we analyzed
and interpreted its results.

To identify the result level of development of professionally oriented English
competence, we administered the post-experimental test and used the same assessment
procedure and the same criteria for evaluation it.

3. FINDINGS

The survey of the officers showed that the most frequent communication situations were
"military training at military bases" — 14%, "individual combat equipment” — 16%, "safety at
the firing range™ — 9%, "official duties" — 21%, "armed conflict" — 67%, "special operations" —
74%, "information briefing" — 86%, "enforcement of public order" — 19%.

The most common types of dialogues identified were: etiquette dialogue (29%),
questioning dialogue (43%), exchange of views dialogue (37%), and discussion (52%). So,
the most frequent situations and types of dialogue are considered to be those indicated by
more than 50% of the respondents. This information was used to determine the content
needed for developing professionally oriented English speech interaction competence in the
military students.

We also found out that the majority of officers experienced the following difficulties in
the process of communication with foreign colleagues: the use of professional terminology
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(64%), grammatical difficulties (59%), initiating a dialogue (72%), responding to the partner's
remark (82%), maintaining the dialogue (84%), ending the dialogue (56%).

74% of the respondents suggested that the use of digital technologies could be effective
for the development of professionally oriented English speech interaction competence during
educational process at university level.

The results of the military students’ anonymous survey proved that they experienced the
following difficulties when producing discussion dialogues — the use of professional
terminology (65%), grammatical difficulties (48%), pronunciation difficulties (31%),
initiating a dialogue (67%), responding to the partner's remark (76%), maintaining the
dialogue (79%), ending the dialogue (32%). Therefore, in the learning process, it is necessary
to provide exercises to overcome these difficulties.

Regarding the presentation method of the video dialogue sample and arrangement of
exercises based on its material, the respondents’ opinions were distributed as follows: 49%
consider it more effective to watch the whole video sample, followed by exercises and tasks,
and 50% — to watch the video sample in fragments and do the exercises and perform tasks
during the pauses. 1% did not respond. Since the respondents’ points of view were distributed
almost equally between the two options, it is worth testing both options in the experimental
learning.

83% of the students noted that the use of digital technologies could be effective for the
development of professionally oriented English speech interaction competence during
classroom and extracurricular work.

Among the digital technologies or learning tools that the military students would like to
use in the process of developing professionally oriented English speech interaction
competence, 88% singled out tools for synchronous internet communication, 83% — Internet
services, 42% — an electronic textbook, 47% — training platforms, 94% — a mobile application,
39% — a computer training program. These results allowed us to decide on digital
technologies and training tools for the development of the desired competence — we
developed a mobile application "English Speaking Skills", created a private free YouTube
channel "Military Speaking Skills in Use", set up a group chat "English Speaking" in the
Telegram mobile messenger.

The ability to produce a professionally oriented dialogue was determined in accordance
with the "learning coefficient”, which was calculated by the formula K=A/N, where A is the
number of points for the correctly completed task, N is the highest possible number of points
for the task, where 0.7 points are considered to be sufficient (with a maximum of 1), which
correlates with Cronbach's alpha coefficient of reliability [20]. After experimental training,
the level of development of skills to produce a professionally oriented discussion dialogue
was significantly higher in the second experimental group than in the first experimental
group. The summary of the results is shown in Table 1.

Table 1

Results of the cadets' mastery of skills in producing a professionally oriented
discussion dialogue

Group index Pre-experimental testing Post-experimental testing
Experimental Group 1 058 0.72
Experimental Group 2 059 0.84

As it can be seen from Table 1, the increase in knowledge in Experimental Group 2 is
0.25, which is significantly higher compared to the increase in knowledge in Experimental
Group 1 (0.14).
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We share the opinion of M. Kerni, S. Shaq, K. Berden, P. Aubusson [24], who argue
that mobile applications are a convenient addition to textbooks and can be used as extra
material for working inside and outside the classroom for development of speech skills and
abilities. They contain educational materials with links and provide the option of getting
assessments and feedback from the teacher [24, pp. 1-2]. Using mobile technologies in the
form of a mobile application, teachers and students can track the learning success inside and
outside the classroom (remotely) [25].

The array of mobile technologies, offered by us for the development of skills to produce
a professionally oriented English discussion, increases the efficiency and effectiveness of
training. Using the mobile app "English Speaking Skills", the military students, first of all,
master professional terminology in specific communication situations, improve grammatical
skills in the process of performing test tasks and doing exercises, and practise self-control
over the result of their activities. Secondly, they have an opportunity to perform tasks in the
format of simulating live-talk video chat communication, which allows them to develop the
ability to initiate a cue, respond to the cue of an imaginary partner, and maintain a
conversation using appropriate cues. During these exercises, lexical, grammatical and
phonetic skills are improved. Such exercises and tasks are aimed at overcoming the
difficulties that officers may have during real communication with foreign colleagues.

The private YouTube channel "Military Speaking Skills in use™ presents video samples
of discussion that serve as a model and support the cadets can use to master the skills for such
oral interaction. The group chat "English Speaking” in the Telegram mobile messenger is
used for teacher consultations, publishing audio files of dialogues, created by the military
students on the proposed professionally oriented situation.

4. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

The developed professionally oriented English speech interaction competence in the
information systems and technology military students is a significant factor for successful
performance of essential functions in the professional military sphere. Mobile technologies
(the original mobile application "English Speaking Skills”, the YouTube channel "Military
Speaking Skills in Use", created for this purpose, and the group chat "English Speaking" in
the Telegram mobile messenger) allow us to create a special mobile training environment for
the development of professionally oriented English speech interaction competence in the
information systems and technology military students. In such an environment, opportunities
are created for interactive communication between all participants of the educational process,
teachers’ regular consultations, presentation of didactic educational materials (authentic
sample video dialogues), practising exercises and tasks (including those imitating a live-talk
video chat), realization of students’ self-control and teacher’s control, creating students’
individual trajectories in foreign language training.

The results of implementing the developed methodology into the educational process
confirmed its effectiveness — the coefficient of the military students’ knowledge after
experimental learning was significantly higher compared to the results of pre-experimental
testing. It can be used by higher military institutions for the formation of oral English
interaction competence in future information systems and technology military students.

This study was limited only to participants from Ukraine. At the same time, similar
studies can be conducted in other countries as well in order to obtain new data.
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AHT'JIOMOBHOI KOMIIETEHTHOCTI B JIAJIOTTYHOMY MOBJIEHHI ¥

MAMBYTHIX O®IIEPIB 3 IHOOPMAIIMHUX CUCTEM TA TEXHOJIOT'TA

Maiiep Haranis BacusaiBna
JIOKTOp TIeIarOTiYHUX HaYK, podecop,

npodecopka kaheapu METOIUKN BUKITaJaHHS IHO3EMHUX MOB 1 1H(OpPMAIiHHO-KOM YHIKAI[ITHUX TEXHOJOT1H
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cTapiia BUK/Iaaavyka kadenpu iHO3eMHUX MOB
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AHoTanis. BusHaueHHIO MeTH BHUBYEHHS 1HO3eMHOI MOBM MaiOyTHIMH odinepamMu 3
iH(pOpMAIIHIX CUCTEM Ta TEXHOJIOTiH (JOpMYBaHHS IPAKTUYHUX YMIiHb BOJIOJIHHS HEIO B 00Cs3i,
HEOOXiHOMY JUIsS CIIJIKYBaHHS B PI3HMX Npo(eciiHUX CUTYalisX, NPUCBSYEHA L CTaTTs.
IHTeHCHBHE BIPOBADKEHHSI MOOUIBHMX TEXHOJOTH y CHCTEMY BHIOiI OCBITH CIIOHYKae 0
JOCIHI/DKeHHsT Tpo0sieMu X BHUKOpUCTaHHS st (opMmyBaHHS mpodeciiHO OpieHTOBaHOI
AHIJIOMOBHOI KOMIIETEHTHOCTI B JIiaJIOFYHOMY MOBJICHHI y MaiiOyTHIX odiuepiB 3 iHpOpMaIliHHIX
CHCTEM Ta TEXHOJOTIH. Y JOCHIJDKEHHI HaBEIEHO pe3yJibTaTH OMMUTYBaHHs odiuepiB momo ix
norped y mpodeciiiHOMy CHiIKyBaHHI 1HO3eMHOIO MOBO. OnHcaHO Ta MNpPOaHA30BaHO
BUKOPHCTaHHS MOOUIRHHX TEXHONOTiH (aBTOpchkuii MoOinmbHHMN nomatok “English Speaking
Skills”, YouTube xanan “Military Speaking Skills in use” ta rpynosuit yatr “English Speaking”
MoOiTpHOrO Mecenmkepy Telegram) mijg uYac eKCIEPUMEHTANILHOTO HABYaHHsS MpodeciiHo
OpIEHTOBAHOI'0 AHTJIOMOBHOTO CIIJIKYBaHHS KYpCaHTIB BuIOro BiliCbKOBOrO HAaBYAIBHOTO
3aknmany. HaBeneni faHi  OTpUMaHi  LUISIXOM — TPOBENCHHS AHKETHOTO —OINMTYBaHHS W
€KCIIEPUMEHTAILHOTO HABUYAHHS, Y SIKOMY B3sUIM y4acTh KypcaHTH Ta odiuepu 3 iHpopMaIiitHux
cHCTeM Ta TexHONOrii. J[ias oOpoOkM NaHMX BUKOPUCTAHO OMMCOBHIA aHami3. JlocmimkeHHs
MOKa3ajo, M0 CIEliaJbHO CTBOPEHE HaBYajbHE MOOLIBHE cepenoBuIle s (OpMyBaHHS
mpodeciifHo Opi€HTOBaHOI aHTTIOMOBHOI KOMIIETEHTHOCT] B JiaJIOTI9YHOMY MOBJIEHHI y MailOyTHIX
odiuepiB 3 iHPOpMAIIHHIX CHCTEM Ta TEXHOJIOTiH 3a0e3redye MOMIIMBOCTI ISl IHTEPAKTUBHOL
B3aeMOJii BCIX CYyO’€KTIB OCBITHBOTO MPOLECY, IIO0 € HEBiJ €MHOI0 YaCTHHOI CY4acHOTO
HABYAHHS, PO3BHUBA€ MOBJICHHEBI BMIiHHS, MiIBHUINYe €(EKTHBHICTH OBOJOMIHHS CIEIiabHOIO
TEePMIHOJNOTI€0 BiliChKOBOI ramysi. [lomampile BUKOpHCTaHHA MOOUTBHHX TEXHOJOTIH MOXe
MOJIETIIIUTH CIPUIHATTS HOBOI iH(pOpMAIli aHTiIHCHKOI0 MOBOK, MOTHBYBATH JI0 HABYAHHS Ta
BUCTYNHTH 3acO00M HAaBYaHHS JUI1 PO3BUTKY NPAKTUYHHX MOBJIEHHEBHX YMIHb Yy TIpOIeci
BepOaIbHOTO Ta HEBEPOATHHOTO CIIIIKYBAHHS KYPCAHTIB 3 iH(pOpMAIITHUX CHCTEM Ta TEXHOJIOTiH
3 HOCISIMH MOBH.

KarouoBi cjioBa: MOOINBHI TEXHOJNOTI(; AHTJIOMOBHE [iajJOriyHE MOBJICHHS; aBTOPCHKHA
MOOITHHHHN TOMATOK; KYpCaHT.
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