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WEB QUESTING IN TEFL COURSES: WHAT FACTORS DETER THE
STUDENTS’ INFORMATION-SEEKING BEHAVIOR?

Abstract. The survival and the continuity of an organization’s operations depend upon the use of
information. As such, investigating the Webquesting behavior of university students in general and
TEFL (Teaching English as a foreign language) students in particular during the Covid 19 seems
essential. Since information-seeking behavior can be influenced by various factors we aimed to
explore the attitude of TEFL students towards webquesting. In the next phase of the study, we
sought the barriers to TEFL students’ Webquesting behaviour. Accordingly, the present research
employed both qualitative and quantitative approaches. The statistical population consisted of 128
TEFL students and the sampling method was purposeful. The findings of this study revealed that
the students were not satisfied with their webquesting and that there were two major obstacles in
their webquesting, namely, learners’ constraints and teachers’ constraints. The inhibitors included
lack of familiarity with Internet sources, poor information seeking skills, lack of interest in some
topics, lack of skills in using the Internet, poor English proficiency, teachers’ lack of CALL
(computer assisted language learning) preparation, lack of help from the side of teachers, teachers’
lack of attention to non-textbook resources, and students’ lack of motivation and time. Findings
have implications for TEFL teachers, since, based on the qualitative data, the most important
source of information for students is textbooks and the most important goal of searching for
information is for doing homework. The importance of textbooks for students is the result of the
pivotal role given to the text books by teachers and the final exams. Perhaps students’ lack of
interest in webquesting is partly due to such an undue emphasis. On the other hand, students’ lack
of interest in Webquesting was also due to the lack of attention and encouragement from the side
of teachers to use the Internet resources.

Keywords: WebQuesting; barriers to information-seeking behaviour; TEFL students.

1. INTRODUCTION

The problem statement. Information and access to it are essential for economic and
social development. Information is an inseparable component of human life and is so crucial
in today's world that it can be considered the main factor in the growth and development of a
society. The survival and the continuity of an organization’s operations depend upon the use
of information, and universities are no exception; however, since information is widely
available around the world, access to information and ways of using it in universities to
promote knowledge production and research require special consideration in terms of the
information-seeking behavior of individuals. In addition, information-seeking behavior is a
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reflection of users' information needs, so it is very important to identify and have a correct
understanding of this behavior. Furthermore, information-seeking behavior in TEFL courses
plays a significant role in the students’ academic success, especially during the COVID-19
epidemic.

Analysis of recent studies and publications. Various studies have been conducted on
information-seeking behavior of university students in Iran. For example, study [1] examined
the information-seeking behavior of Islamic Azad University students. According to the
results of this study, there was no significant difference between the behavior of humanities,
medical sciences, basic sciences, engineering and agriculture students, and students used both
formal and informal methods to find information. Moreover, the study reported that
participants used more print than non-print sources. Riahi studied the information-seeking
behavior of nursing students and stated that the most important source of information for this
group of students was textbooks and journals. In addition, as reported, the most important
goal of the study population was homework [2]. Shariatmadari addressed the barriers to
counseling students' information-seeking behavior and reported that the most important
barriers for these students were lack of necessary facilities, their inability to use non-Persian
sources and lack of time [3]. In study [4], students' lack of familiarity with the databases
related to the field of study and the limitations of the Internet were investigated. Another
study found that lack of time is the most important barrier to information for medical students
[5]. Research [6] studied academic webquesting among undergraduate students. Based on the
findings, the information seeking in order to do homework was ranked first and the exchange
of information and homework with teachers was ranked last. Moreover, study [7] reported
that educational level is one of the effective factors in information-seeking behavior. Radad
also explored the information-seeking behavior of doctoral graduate students when using the
web. According to the findings, students know the impact of the web network on their
information-seeking activities, but found limitations in using it [8].

The research goal. Since information-seeking behavior can be influenced by various
factors, we explored the attitude of TEFL students towards webquesting. In addition, in the
next phase of the study, we sought the barriers in TEFL students’ webquesting.

2. THE THEORETICAL BACKGROUNDS

Over the past three decades, the importance of information needs among countries has
doubled, and information-seeking behavior has become particularly important and has been
studied as a scientific discipline. Information-seeking behavior includes a set of activities that
a person performs to meet his/her information needs after identifying the existence of doubt in
him/herself. This behavior includes information search objectives, search method, search tool,
the type of information sought and the factors affecting it [9]. Regarding information
behaviors, Wilson distinguishes four types of behaviors, including information behavior,
information-questing behavior, information-seeking behavior, and information-use behavior.
He defines information-questing behavior as the purposeful search for information that an
individual engages in to meet specific information needs in interacting with information
systems or computer systems. He points out that information behavior involves the whole
human behavior towards information sources and channels [10]. Marchionne defines
information-seeking behavior as "a process in which human beings purposefully seek to
change the knowledge position” [11]. In another definition in the discussion of information
seeking, motivational factors, behavioral considerations, intellectual development and
personality types are introduced as influential factors [12]. However, one of the most
important factors in the information-questing behavior of the person who searches for
information is his/her specific characteristics that affect the search strategies and general
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information-seeking behavior. These characteristics include demographic and psychological
characteristics [13]. Besides, one of the important discussions of information-seeking
behavior is about this behavior being influenced by cognitive aspects and individual behavior.
For instance, Ingwersen believes that the information-seeking process is associated with
cognitive factors, such as thinking, cognition, memory, recognition, learning, and problem-
solving [14]. Although information seeking has been the subject of much research,
webquesting has become increasingly crucial in the Covid 19 era , and this has multiplied the
importance of the role of technology in education.

In recent decades much attention has been paid to the role of technology in education
and technological tools like computers, compact discs and digital cameras have had a
widespread use. It has been argued that technologies can be used in order to improve the
teaching and learning process and to overcome the training challenges [15]. Technology has
also found its place in teaching English as a foreign language (EFL), and CALL (computer
assisted language learning) has drawn lots of attention. Technological tools such as software
applications, computers, and the Internet have enabled teachers to teach vocabulary, grammar,
and pronunciation, and at the same time have provided a suitable and interactive learning
environment for learners. In addition, students can practice four language skills, engage in an
interactive process of learning. In addition, digital technologies have offered both
synchronous and asynchronous communication, in such a way that “there is a wealth of
opportunities for preservice teachers to investigate topics and issues within the global
classroom, with peers and experts” [16, p.1].

WebQuests as inquiry-oriented activities like other technological tools have been used
by teachers to assist them with the teaching process. As March [17, p.2] explains:

A WebQuest is a scaffolded learning structure that uses links to essential resources on
the World Wide Web and an authentic task to motivate students’ investigation of a
central, open-ended question, development of individual expertise and participation in
a final group process that attempts to transform newly acquired information into a
more sophisticated understanding. The best WebQuests do this in a way that inspires
students to see richer thematic relationships, facilitate a contribution to the real world
of learning and reflect on their own metacognitive processes.

A typical WebQuest task contains six stages, namely, (a) introduction; (b) task; (c)
information sources; (d) description of process; (e) performance evaluation; and (f)
conclusion [23, p.296]. A WebQuest that is designed on the basis of a student-centered and
inquiry-based approach, is generally conducted based on an interesting scenario which
necessitates students’ critical thinking in order to examine “the problems, propose hypotheses,
search for information with the web links provided by the instructor, analyze and synthesize
the information using guided questions, and present solutions to the problems” [18, p.296].

With the spread of the COVID-19 pandemic in the world education activities suspended
temporarily, then in a short time full-online classes named emergency e-learning, which refers
to a rapid change from face-to-face education to virtual education [19], were introduced.
Based on the researchers’ experience it seems that although the virtual courses did not
perform as an ideal condition, the online courses were a suitable remedy for the unwanted
situation. In this way, Iranian universities built accounts for teachers, students, and so on often
in a Learning Management System (LMS) as a platform in e-learning.

2.1 Research questions
1. What is the attitude of TEFL students towards Webquesting?
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2. What are barriers to TEFL students’ Webquesting behaviour?

3. RESEARCH METHODS

3.1 Participants

Eighty-seven (65 females and 22 males) TEFL students were selected based on
convenience sampling from a University in the west of Iran. The participants were
undergraduate students who were majoring in TEFL, with the age ranging from 18 to 32.

3.2 Instruments

3.2.1 A Web Quest-based information-seeking behavior scale

A scale developed by Zheng et al [18] was adopted for the purpose of the study. The
newly developed scale involved 20 items with a 5-point Likert scale ranging from strongly
disagree to strongly agree (strongly disagree = 1, strongly agree = 5). (Appendix). AS
reported by Zheng et al [18] the theoretical construct of the questionnaire was
constructed based on critical thinking, knowledge application, social skills and
scaffolded learning.

To construct the questionnaire, we investigated both the content and construct validity
of the scale. In doing this, we followed the following steps:

As the first step, we asked three experts to pass their judgments as to the clarity of
items. As a result, some items were revised and three were removed. Then, we employed a
principal component analysis to validate the questionnaire. Based on obtained results of the
correlation matrix 4 items were removed. At the second factor analysis, the obtained KMO
(Kaiser-MeyerOKlin) was 0.71, which indicated the suitability of the data. Bartlett’s Test of
Sphericity also showed statistical significance (¥2 (511) = 6314.42, p = 0.000 < 0.05). Based
on a principal component factor analysis with Varimax rotation all remaining x items had
acceptable loadings. Each item was followed by a 5-point Likert scale including “not at all”,
2 “to a small scale”, 3 “to some extent”, 4 “to a moderate extent, and 5 “to a great extent. The
reliability of the scale was ensured, since the estimated Cronbach a was found to be adequate
(.81).

3.2.2 The Semi-Structured Interview

A semi-structured interview with 24 volunteer TEFL students was carried out. The first
two questions on the semi-structured interview inquired how the students got acquainted with
webquesting, whether or not they utilized webquesting in their classes as homework. The next
two questions enquired about the problems and barriers to Webquesting in the previous and
current semesters. As to the process of the interview, first, we made sure that the participants
were well-motivated to participate in the interview. Next, two experts in the field of TEFL
were invited to review the interview questions. We conducted the interviews in the first
language of the interviewees (Persian) in order to give them the opportunity to express their
ideas freely. After we received the consent of the participants, we recorded and transcribed
the responses. It is noteworthy that we translated each interview into English. Finally, the data
was transcribed and codified. Each interview lasted for 40 minutes.
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3.3 Data Analysis

To analyze the data, first the descriptive analysis of the questionnaire was performed. In
the next phase, content analysis based on the interview transcripts was conducted. As
Mayring [20] puts it, while doing content analysis, the researcher summarizes and reports data
in a way that “the essential contents are preserved but a short, manageable text is produced”
[20, p. 268].

4. THE RESULTS AND DISCUSSION

4.1 THE RESULTS

4.1.1Quantitative phase
The demographic characteristics of the respondents presented in Table 1 show that
females and males constituted 65 (74.7%), and 22 (25.3 %) of the participants, respectively.
In terms of Internet usage, it was shown that 6 (6.9%) use the Internet very little, 24 (27.6%)
little, 29 (33.3%) moderatly, 20 (23%) much, and 8 (8.9%) very much. Also, in terms of
information search skills on the Internet, it was found that 10 (11.5%) have very basic skills,
28 (32.2%) basic, 31 (35.6%) average, 12 (13.8%) good, and 6 (6.9%) have very good skills..
Table 1.
The summary of the respondents’ demographic, Internet use, and skill information
retrieval statistics

Category Profile Frequency Percentage
Gender Females 65 74.7
Males 22 25.3
very little 6 6.9
little 24 27.6
Internet medium 29 33.3
usage rate much 20 23
very much 8 8.9
very basic 10 115
Skills in basic 28 322
information medium 31 356
retrieval good 12 138
very good 6 6.9

In answer to the first question, namely, what is the attitude of TEFL students towards
webquesting, descriptive statistics (mean and standard deviation) were used, which are shown
in Tables 2-3.

Table 2
Descriptive statistics of students’ responses
NO. Responses Mean | Std. Deviation
1 \We are often given home assignments based on WebQuest. 2.74 838
2 |We have been given instructions by the teacher how to do 294 826
'WebQuest.
3 |l know how to use the internet to do WebQuest. 2.57 963
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4 | Inthe WebQuest learning during the course, | have learned to 245 789
examine a problem from various aspects.

5 [Based on the WebQuest learning, I can develop the ability to 267 842
challenge my classmates’ or the teacher’s point of view.

6 [The WebQuest helps me arrive at a conclusion by assembling the 3.04 963
\various evidences through reasoning.

7 By using WebQuest, | have learned to propose a solution with more| 2 47 846
than one approach.

g By using WebQuest, I have learnt to solve the problem with more 252 728
than one solution.

g [The WebQuests has enabled me to effectively use the information 312 925

to solve problems.
In the WebQuest learning environment, the knowledge gained from

10 lone problem solving situation can be transferred to another 251 567
situation.

11 [In the WebQuest learning environment, | am able to pull knowledge| - 57 816
from different fields to solve problems.

12 [The structured nature of the WebQuest facilitates retrieval of prior 255 973
knowledge to new learning.

13 [Collaboration among learners in WebQuests learning promotes 265 661
positive interdependence.

14 MWebQuests learning promotes accountability among learners. 2.66 772

15 [Learners gain a better understanding of each other’s points of view | o 7 779
in a WebQuest learning environment.

16 [The WebQuest promotes interaction among learners. 2.80 524

17 |Learners develop better interpersonal and small group skills in a 3.03 1.135
'WebQuest learning environment.

18 [Scaffolding in WebQuest learning facilitates the understanding of 296 1.061
the subject content.

19 As homeworks, we are given some assignments to do based on The | 2 gq 502
'WebQuests..

20 [Ina WebQuest learning environment, scaffolding enables learners 262 575

to connect between their learning activities and goals.

As it can be seen, all means except 6, 9 and 17 are under the expected value (3).

Table 3
One-Sample Test
Test Value =3
95% Confidence Interval
Std. Mean of the Difference
Mean Deviation t df  Sig. (2-tailed) Difference Lower Upper
TEFL students towards
2.74 29442 -8.011 86 .000 -.25287 -.3156 -.1901

Webquesting

Based on Table 3, mean, and standard deviation BRPQ score (2.74 + .294) was lower
than the hypothetical mean (3). Thus, the difference between the BRPQ mean and the
expected value (3) was significant.

4.1.2 Qualitative phase

After the quantitative phase, we conducted the qualitative phase, since qualitative
follow-up investigations shed more light on the quantitative study [21]. 21 TEFL students
took part voluntarily in the interview.

249



DOI: 10.33407/itlt.v86i6.4600 ISSN: 2076-8184. Information Technologies and Learning Tools, 2021, Vol 86, Ne6.

4.1.3 Data collection procedure

As the first step, the questionnaire that was used to collect quantitative data was
developed. The questionnaire was distributed among 115 TEFL undergraduate students.
Because of Covid 19 lockdown we did not have direct access to all students, therefore Google
Forms were used to gather the data. Of 115 questionnaires, 28 were disregarded, since they
were haphazardly completed. It took about a month to collect the data. Finally, to ensure the
validity and reliability of the scale an EFA was run using SPSS 21, followed by employing
Cronbach alpha.

Semi-structured interviews were carried out to investigate TEFL students’ perspectives
of Web Quest-based information-seeking behavior scale. All the TEFL students were
interviewed once, and the interviews were audio recorded. The interview included 4 open-
ended questions on the impediments to information-seeking behaviour. During the study the
students were told that their participation would remain confidential. The survey was carried
out between January 2021 and March 2011. The major themes extracted are as follows:

Not being familiar with Internet sources

Information and communication technology is considered as one of the influential
components in information-seeking behavior. Researchers and experts place special emphasis
on knowledge and awareness of information resources, especially the Internet and Web
resources and their proper use. Therefore, it is necessary to introduce these resources to
students and help them identify these sources. In the present study, the interviewees referred
to such an important point and lack of attention to various Internet resources. In this regard,
one of the interviewees stated,

“Students have little information about the existence of Internet resources. We have
never been told what they are and never searched for one”.

Poor information-seeking skills

One of the most important factors in information retrieval is information-seeking skills.
To obtain the desired information, you need to have such skills. In this regard, the
interviewees explained that an obstacle to information seeking was their lack of information-
seeking skills in English language courses. In this regard, one of the interviewees stated,

"Even if teachers introduce some Internet sources, we do not have sufficient skills to
find suitable English language resources.

Lack of interest in some topics

In interviews with the students, it was found that some students are not interested in the
topic they are going to search on the Internet and do it out of compulsion. One of the students
stated in this regard:

"When I'm not interested in the subject, | like to finish the search faster. That's why |
search quickly and without much attention."

Lack of skills in using the Internet

In today's world, mastering the skills of using information resources, especially the
Internet, is a necessity for students. Students should be able to use online resources to find
answers to their questions. In the present study, it was pointed out that one of the important
factors in the lack of access to information required by students in English language courses
was the lack of skills in using the Internet. In this regard, one of the interviewees states:

"Although they have sufficient skills in using a variety of social networks or mobile
technologies, many students do not have sufficient skills in using the Internet to be able to
search for the information they need for English language courses."

250



DOI: 10.33407/itlt.v86i6.4600 ISSN: 2076-8184. Information Technologies and Learning Tools, 2021, Vol 86, Ne6.

Surprisingly, some students cited lack of familiarity with web browsing as one of the
problems. Others were superficially familiar with the Internet environment in such a way that
they did not know the difference between a blog environment and a scientific journal
environment, although they were very familiar with social networks.

Poor English proficiency

Weakness in students' English is another barrier to finding information. In this regard,
one of the interviewees stated, "The main weakness of English language courses is that most
students, especially lower semester students, are not very good at reading English".

Teachers’ lack of CALL preparation

Some students reported that their teachers were not familiar with the use of technology
in the courses. As they said during the courses teachers did not make use of interactive
features of the applications and kept lecturing during the whole class time. A student said, “I
know that the teacher does not know how to use the device, she is often at a loss about the
simplest matters”.

Lack of help from the side of teachers

Teachers can introduce students to different sources in their course, and both at the
beginning of the semester and during the semester regularly ask students to obtain
information from these sources. In this regard, one of the issues mentioned by the
interviewees was the lack of guidance from teachers on different sources. One of the
interviewees said: "Most teachers did not provide this information. Why is that ... I think
because they do not consider it necessary."

Teachers’ lack of attention to non-textbook resources

In traditional teaching models, most learners consider the teacher and the textbook as
the only source, and sometimes, given that they are accustomed to this method of teaching,
they do not see the necessity to change their behavior [22]. One of the factors influencing the
main obstacles in information-seeking behavior in academic language courses, especially
TEFL courses, is the teachers' mere emphasis on book resources in higher education. At the
beginning of the semester, the teacher just introduces a textbook and bases his/her evaluation
on the same book. As one interviewee puts it:

"The point is that, in our society, most people equate lessons with books, and it makes
no sense to use different sources like the ones found on the Internet. Well, this way of
thinking makes both students and teachers know a lesson equal to the book **. Or another
person stated:

"It was not only related to the university. In school, they put more emphasis on books
than non-book sources. As such, such an attitude goes back to schools".

Another interviewee stated: "For a variety of reasons, teachers rely solely on books in
the classroom. It seems that there is nothing but books to teach.".

The exceptional reliance on textbooks has become commonplace among TEFL students.
[23] This will leave very large sources of information unused.

Students’ lack of motivation

The process of motivation refers to the complex forces, drives, needs, stressful
situations, or other mechanisms that initiate and perpetuate an individual's pursuit of his or her
goals [24]. In the same vein, Bijani et al state that motivation is an inner state that energizes,
activates, moves human behavior and leads to certain goals [25]. Therefore, one of the factors
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that can be the driving force to prevent information-seeking behavior is the poor motivation of
students. In this regard, one of the interviewees stated:

"Among all the cases that may be effective, sometimes the student himself is an obstacle
to his progress. For example, he has no motivation to search and does not have the patience to
get to know other sources".

Students’ Lack of time

In today's busy world, people take on several different tasks over a period of time. It is
likely that students who have livelihood problems or are married spend less time on resources
other than textbooks. In the present study, the last factor mentioned by the interviewees was
the lack of time to search for information. As one of the interviewees puts it:

"Students seem to spend a lot of time on social media, but do not devote time to
specialized TEFL courses".

4.2. DISCUSSION

The present study sought TEFL students’ attitudes towards webquesting. It also sought
the barriers to Webquesting behaviour. The findings of this study revealed that the students
were not satisfied with their webquesting and that there were two major obstacles in their
webquesting, namely, learners’ constraints and teachers’ constraints.

According to the findings of this study, learner-related factors influence students'
information-seeking behavior in English language courses. These factors include behavioral
and cognitive factors that are formed over time and can be rooted in the knowledge that a
person has gained from his/her environment [23]. As teachers reported in interviews, students
may avoid seeking information due to factors that stem solely from their psychological
characteristics. Different researchers have pointed out some of these barriers in their research.
For example, [26] noted students' inability to use non-Persian resources and lack of time.
Another study [27] also mentioned weakness in English as the most important obstacle in
students' information-seeking skills. Research [4] also considered lack of students’ familiarity
with related specialized databases as one of the obstacles. Similarly, research [5] also reported
that lack of time is the most important barrier to information seeking for medical students.
Consistent with these findings, the study [3] also pointed out the lack of time, unfamiliarity
with foreign languages and lack of familiarity with academic sources among other factors.

The second category of barriers to information-seeking behavior were teacher-related
barriers. Research [3] has also pointed to the lack of familiarity with the technology used in
CALL and resources as barriers. Regarding lack of teachers’ familiarity with different sources
and their mere emphasis on the textbook, researchers [28] have pointed to the weakness of
teachers' skills and their low awareness of information sources. Regarding the emphasis on
the textbook, the present study is in line with the research [29]. All in all, teachers’ role and
the kind of environment they prepare for students” webquesting are very critical. It has been
argued that "when teachers create WebQuests, they need to shift from creating prescriptive
learning situations to developing environments that engage learners and require them to solve
problems and construct knowledge that is most meaningful to them"[30, p. 47].

In sum, the findings can be interpreted in light of the argument that, as Riahi concluded
in his study, the most important source of information for students is textbooks and the most
important goal of searching for information is for doing homework. The importance of
textbooks for students is the result of the pivotal role given to the textbooks by teachers and
the final exams. Perhaps students’ lack of interest in webquesting is partly due to such an
undue emphasis. On the other hand, students’ lack of interest can be due to the lack of
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attention and encouragement from the side of teachers to use the Internet resources. This is an
issue that seems very important in the time of COVID-109.

5. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

Since webquesting is necessary for English language students, it is very important to
pay attention to the type of students’ behavior in learning the courses of this field. In this
regard, not paying attention to any individual, organizational and environmental factors may
result in students’ relying solely on textbooks and having no access to vast sources of
information that help students learn communication skills. It seems necessary to pay special
attention to the mentioned factors in order to make the best use of students' information-
seeking behavior. In this regard, it is suggested that in-service teacher training courses
provide teachers with the necessary training regarding information searching strategies and
web resources in TEFL. At the same time TEFL teachers should in turn give necessary
information as to the necessity of webquesting and arouse their interest in various available
web sources.

This study, like any other study, faced limitations. The first limitation was the number
of students who participated in the study. Future studies could recruit more participants from
different universities in the country. The second limitation was that in the interview only
students’ perceptions were sought. Further studies can invite both students and teachers to the
interview.
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AHoranis. 30epexeHHs1 0e3MepepBHOCTI OpraHi3aliifHuX MPOIECiB 3aJeXKHUTh BiJl BUKOPUCTAHHS
iHpopmariii. ToMy Ba)KIMBUM € JIOCIIIJPKEHHS TTOBEAIHKU CTYACHTIB MiJ Yac Momyky iHdopmariii,
3okpema cryaeHtiB TEFL (Teaching English as a foreign language - Buxnananus anrmiicbkoi
MOBH sIK iHO3eMHOT), mix uyac nanaemii Covid-19. OckiibKM Ha TMOBEAIHKY MiJ 4Yac IMOUIYKY
iH(popMallii MOXKYTh BIUIMBATU Pi3Hi (AaKTOpH, MU MPATHYJIM BUBYMTH cTaBieHHs cTyaeHTiB TEFL
1o BeOkBecTyBaHHsI. [Ipu mociipKkeHH] nepenko, ki cynpoBokysainu cryiaentiB TEFL mig gac
BeOKBECTYyBaHHs, OylIM BUKOPUCTAHI SIK SIKICHMH, Tak 1 KuibKicHMH migxomu. CraTucTiyHa
cykynHicte craHoBuia 128 crynentiB TEFL, BukopucraHo minecrnpsMoBaHHi METOI BUOIPKH.
Pe3ynbraT MOCHI/PKEHHS! MOKa3ajid, IO CTYJCHTH He Oy 3a/JI0BOJICHI BEOKBECTOM, IiJl 4ac
NPOBE/ICHHS SIKOTO BU3HAYMJIMCS Bl OCHOBHI TIEPEIKOAN: OOMEKEeHI MOMIIMBOCTI SIK y4HIB, TaK 1
BunTeniB. J[o pakropiB 0OMEKEHHS! HaJle)KaJIN: HE3HAHHS JDKEpENl B IHTEPHETI, MOraHi HaBHYKH
noiyky ingopmarii, BIICYTHICTb IHTEpPECy A0 JESKUX TEeM, BIICYTHICTh HAaBHYOK BUKOPUCTAHHS
IHTEepHeTy, ToraHe 3HaHHsS aHMIIHCHKOI MOBH, BIACYTHICTH Yy BumTeniB migrotoBku no CALL
(Computer assisted language learning - BuBYeHHS MOBH 3a JIOIIOMOT'OF0 KOMIT'FOTEpPA), BiZCYTHICTH
JIOTIOMOTH 3 OOKY BYMTENIB, HeOaKaHHS BYMTEIIB BUKOPUCTOBYBATH, KPIM IIAPYYHHKIB, I1HIII
pecypcH, a TakoX BiZICYTHICTh Y CTYACHTIB MOTHBalii Ta 4acy. OTpUMaHi JlaHi MarOTh 3HAYCHHS
quist BunrteniB TEFL, ockiibku, Cynsum 3 SIKICHAX JaHHUX, HAHBaXKIMBILINM JpKEpenoM iHpopmariii
VUYHIB € MiAPYYHHKH, a HAWBaXKJIMBIIIOI METOK MOMIYKY iH(pOpMalii BUKOHAHHS JIOMAIIHIX
3aBJlaHb. BaXKJIMBICTh MiJPYYHHUKIB JJIsI YUHIB HOSICHIOETHCS TIEIO KITFOUOBOKO POJLTIO, SIKY BUMTEN]
HAJAlOTh IIPYYHHKAM Ta BUIYCKHHM icnmuTaM. MOXINBO, caMe TaKdi MiAXiJ BIUTMBAE Ha
BIICYTHICTD iHTEpECY CTYICHTIB /10 BEOKBECTIB. 3 iHIIOTO OOKY, BiICYTHICTh 1HTEpECY CTYICHTIB
no BeOkBecTiB Oyna TOB'sA3aHa 3 BIICYTHICTIO yBarm Ta 3a0XOYEHHS 3 OOKYy BUYHTEINIB [0
BHUKOPHCTAHHS PECYPCiB IHTEPHETY.

Kiro4oBi ci1oBa: BeOKBeCT; EpemIKoaU i 9ac monryky ingopmarii; cryneata TEFL.
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AnHoranus. CoxpaHeHHE HENPEPHIBHOCTH OPraHU3allMOHHBIX IPOIECCOB  3aBUCAT  OT
UCTIOb30BaHusl MH(popMamuu. [loaTomy npencraBisieTcss BaXKHBIM HCCIIEIOBAaHHE TIOBEICHUS
CTYJICHTOB BO BpeMs Morcka uH(popmaimu, B yactHoctu crynentoB TEFL (Teaching English as a
foreign language - IlpenonaBaHue aHTITHICKOTO SA3bIKa KaK MHOCTPAHHOTO), BO BPEeMsl MaHIEMHHU
Covid-19. Tockonbky Ha MOBENEHHE BO BpeMs MOKMCKA MH(GOPMAIUK MOTYT BIHMSTH Pa3IUYHbBIC
(akTOopBl, MBI CTPEMUIIMCHh M3Y4HTh OTHOIIeHHEe cryneHToB TEFL k BeO-kBecTHpoBaHMIO. bbinu
UCCIIe0BaHbI MPEnsTCTBHS (TPerpasibl), KOTOpbIe COMPOBOXKAAIM CTyeHToB TEFL BO Bpems Beo-
KBECTUPOBAHUA, HCIIOJIB30BAaH Kak Ka‘leCTBeHHLIﬁ, TaK M KOJIMYECTBEHHBIM IMOAXObI.
Cratuctuueckas — COBOKYIMHOCTh  coctaBisuia 128  crymenroB  TEFL,  ucnonb3oBan
IleJ'IeHaHpBJ'ICHHLIﬁ MCTO/J BbI60pKI/I. Pe3y.]'[bTaTbI HCCIICAOBaHUA IIOKa3aJikd, 4YTO CTYACHTBI HE
ObUTH YIIOBJIETBOPEHBI BE0O-KBECTOM, BO BpEeMs IPOBEACHHS KOTOPOrO OMNPEACIHINCh JBa
OCHOBHBIX NPEMNATCTBUA: OTPaHHYEHHBIE BO3MOXHOCTH KaK YdJalIMxcs, Tak u yuurened. K
(baKTOpaM OIrpaHUYCHUA OTHOCWJIMCH. HE3HAaHUE HCTOYHHUKOB B I/IHTCpHCTC, IJIOXHUE HAaBBIKU
IIOHUCKa I/IH(bOpMaIlI/II/I, OTCYTCTBUE HHTEpPECAa K HEKOTOPbBIM TEMaM, OTCYTCTBUE€ HABLIKOB
UCHOb30BaHus MHTEepHEeTa, IUI0OXOE€ 3HAaHUE AaHIVIMHCKOIO $3bIKa, OTCYTCTBUE Yy YUMTENEH
nonroroBku k CALL (Computer assisted language learning - u3ydeHne s3bIKa C TTOMOIIBIO
KOMIIbIOTEPA), OTCYTCTBHE IIOMOIIY CO CTOPOHBI YJYHUTENEH, HEBHUMATENbHOCTb Y4MTENeH K
pecypcaM, HE OTHOCAIIMMCS K y4eOHHKaM, a TakkKe OTCYTCTBUE y CTYIEHTOB MOTHBALUH H
BpemeHU. [lonydeHHble naHHbIE UMEIOT 3HadueHue ans yuurened TEFL, nmockonbky, cyns no
KaueCTBEHHBIM JaHHBIM, HanOOJIee BasKHBIM HCTOYHMKOM MH(OPMALMHU ISl yHaIUXCs SBISAIOTCSA
y4eOHHUKH, a HanOonee BaXKHOHM LIENIbIO IMTOMCKa MH(OPMALMU SBIISETCS BBIIOIHEHUE TOMAIIHHUX
3amanuil. BaHOCTh y4eOHHMKOB AJIsl YYalIuXcsi OOBSCHSETCS TOW KITIOYEBOH PONBIO, KOTOPYIO
yUHUTEIS NPHUAAIOT Y4eOHMKaM M BBITYCKHBIM 3K3aMeHaM. BO3MOXKHO, HMEHHO TakKoOH IOIXOX
BJIMSET Ha OTCYTCTBHE HMHTEpeca CTYASHTOB K BeO-kBectaM. C ApYroil CTOPOHBI, OTCYTCTBHE
HHTepeca CTYISHTOB K BeO-KBecTaM OBLIO TakoKe CBSI3aHO C OTCYTCTBHEM BHUMAHHMS M HOOLIPEHUS
CO CTOPOHBI YUUTENEH K UCIIOIb30BaHUIO pecypcoB MHTepHETA.

KaroueBble ci10Ba: BeO-KBECT; MPEMATCTBUS HA MyTH 1orcka nHdopmanuu; crynentsl TEFL.
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