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EXAMINATION OF TEACHERS' EXPERIENCES IN THE EMERGENCY
DISTANCE EDUCATION PERIOD

Abstract. The Covid 19 virus epidemic, which is the greatest danger of the 21st century, has
significantly affected the way of life in the world. Scientists do their best to prevent the epidemic.
They emphasize that the trio of mask, distance and cleaning will be sufficient. The epidemic,
which emerged in China and negatively affected almost all countries in the world in almost every
field, has also adversely affected the field of education. The education and training process in
schools was suspended temporarily. Due to reasons such as the epidemic could not be stopped and
prevented, starting from March 2020, some countries decided to continue their education in
distance education environments in order to prevent children and young people from being harmed
in their education and training processes. With the rapid transition to the distance education
process, almost the entire education process has entered the digitalization process. The biggest
share behind the management of the process called “emergency distance education” belongs to
teachers. Teachers also use digital media in this process. They changed the way of communication
with the students, their teaching methods, and the materials they used. Teachers are in the global
epidemic process, they took part in the forefront of education to continue. Although they were
caught unprepared for the situation, they carried out various studies to make the process effective.
During this period, various concerns and expectations arose among the teachers, who always made
an effort, in terms of using technology. With this research, the attitudes of teachers towards
distance education, the problems teachers experience during this period, and accordingly the
development of their technology use skills and the current situation in evaluating the process in
educational environments have been revealed. This study, which was conducted by taking the
opinions of the teachers who work in Ankara and selected by random sampling method, is in the
case study design, one of the qualitative research methods. The data obtained from the teachers
were analyzed by content analysis method. In general, the teachers who participated in the study
shared the situations they experienced during this process.

Keywords: emergency distance education; teacher and Covid 19; student and Covidl9; EBA
system.

1. INTRODUCTION

The problem statement. Covid 19 has profoundly affected and changed the way
people live today and in many aspects of the global society. Covid 19, which shook the world,
has negatively affected the field of education as in almost every field. In order to ensure social
distance for preventing the epidemic, the education and training process has been suspended
in many countries where the epidemic is experienced in the world. As of March 2020, 165
countries have suspended education in all their schools due to the COVID-19 virus and
affected approximately 1.5 billion students and 63 million primary and secondary school
teachers [1]. As a result of the decisions taken in some countries in the world in order not to
damage the education and training processes, it was quickly decided to continue the learning
process in environments called "urgent distance education”. Emergency distance education
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environments have been the first target that countries see as a solution to educational
environments during the pandemic process where social distance gains importance. Therefore,
emergency distance education learning environments have been seen as saviors all over the
world. The role of emergency distance education environments in learning has quickly gained
importance. According to the report of the Organisation for Economic Co-operation and
Development (OECD), governments have made some attempts to ensure the continuity of
education [1]. Online teaching materials and resources are provided in Argentina. In
Australia, online learning has been promoted and using existing and easy-to-use platforms for
each school, staff and students to learn and access (eg. Google Drive / Microsoft Teams). The
importance of continuing to "homeschooling™ was emphasized by broadcasting educational
programs on national television in Belgium. In China, which is the starting point of the
epidemic, provincial and municipal education units have received help from experts to
provide teaching resources and teaching plans to the school on various subjects for online
education. Quickly put to work online reading and other study resources, television and web
in Costa Rica. It made announcements on social media platforms on how to access these
resources. In France, a pedagogical support has been provided to ensure uninterrupted
communication between students and teachers. To this end, teachers have enabled students to
access course materials and do the necessary assignments or exercises to learn, especially
using existing course networks (especially digital workspaces, e-mail or similar tools specific
to private schools). This pedagogical continuity service is Cned's free education platform “My
Class at Home”. This service offers the possibility to create virtual classrooms; thus keeping
the online connection between student, classmates and teachers alive. In Italy, where the
epidemic has made its impact very heavily, e-learning platforms are created by the ministry of
education by creating special online pages, video trainings and virtual meeting places; its
supporting power has been utilized. Coordinating many actions to develop new learning
environments; it has facilitated the use of digital content. Free distance education update tools
and technical assistance to schools were also provided to teachers through regional working
groups. Economic support forms have been developed for socio-economically disadvantaged
students to access education. The Czech Republic has used the website platform for online
education [1].

During the pandemic process, emergency distance education environments have begun
to be actively implemented in many countries around the world. In Turkey, after the first case
seen on March 11, 2020, the epidemic was predicted to increase rapidly, and it was decided to
take a three-week break from primary, secondary and higher education one week after the first
case was seen. According to the statistics specified in the Turkish National Education system,
the education of 16,612,161 students at primary and secondary education level was suspended
[2]. Taking advantage of this gap in education, distance education technical infrastructures
were quickly made functional. The learning process continued by organizing lessons on
television in order to gain the necessary time to organize the emergency distance education
infrastructure and contents. Later, the deficiencies were completed and the live lesson systems
were switched quickly. This rapid transition to the emergency distance education learning
environments made the Turkish education system breathe, but it was observed that teachers,
students and parents who were not ready for the distance education process had a lot of
difficulty in this process.

Analysis of recent studies and publications. During the global epidemic, teachers play
a leading role in ensuring the continuity of learning. In this rapid transformation process, we
develop fast solutions and innovate; they pioneered the realization of learning in emergency
distance education environments [1]. They have worked hard to motivate their students to
learn online. By communicating with the teacher-student during the pandemic process, they
enabled the students to overcome this process without difficulty, and at the same time, it can
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be said that the measures to prevent the spread of the virus were effective in disseminating
and teaching the society. In this period, teachers who make a constant effort; factors such as
unfamiliarity with distance education practices that were put into practice suddenly, the
feeling of lack of technology use, concerns about the epidemic and anxiety to support
students, the possibility of unemployment for teachers working in private education
institutions and financial concerns made the process quite stressful [3]. Many suggestions
have been made in order to reduce the anxiety levels of teachers caught unprepared for this
process and to support them pedagogically. In order to support and motivate teachers:

— Continuous guidance and training / information sessions on relevant competencies
should be provided to teachers throughout the crisis, for example, as well as distance
learning solutions.

— Teaching materials such as disease prevention and health education on crisis-related
issues should be provided.

— Teachers should be encouraged to participate in the decision-making process.

— Collaborative communities should be created between teachers at local, national and
even international level [4].

The technological competence of the countries is also important in the use of emergency
distance education platforms used during the pandemic process. At this stage, the necessary
technological competence must be provided for teachers and students to use the emergency
distance education system. In Turkey as in other countries in the world there are also students
who have internet access. Students in this situation should be supported and necessary
solutions should be developed. In addition, technology use competence gains importance at
this stage in order for teachers and students to experience the process effectively. Teachers'
technology use competence is important in terms of the efficiency of the lesson process. In
addition, even if the teachers have sufficient skills in this process, it is very difficult to keep
the younger age group students in the system and adapt them to this process. This causes
anxiety and anxiety for teachers. In this process where the workload of teachers increases, it is
very important to support them and to make them feel that they are not alone. In its call to
action for teachers, Unesco stated that adequate professional support and training should be
provided to teachers to ensure that quality teaching and learning can continue remotely and
recovery is rapid during the Covid 19 crisis [5]. Some countries are doing some work to
support teachers. For example, around 42,000 teachers in the United Arab Emirates have
attended the "Become a teacher online in 24 hours" course provided by the Ministry of
Education. In addition, Google announced a new resource for teachers called Teach from
home', an information, tips and education center, and a $ 10 million Distance Education Fund
[6]. In Latvia "Information and Communication Technology Recommendations for teachers”
was prepared and published online to help teachers in their work. Digital classroom
environments and webinars to support teachers in lIsrael, rich media content covering 80
percent of the national curriculum is available through digital learning tasks portals. [1]. In
Turkey still does not have a clear framework for this [3]. Teachers are faced with the use of
compulsory technology in this process. Therefore, it is expected that the technological
competence of teachers will increase in this process.

The research goal. As a result of the Covid 19 epidemic in the world, many schools
had to interrupt education and distance education has gained importance in this process.
Indicators and the course of events will not lose its importance after the pandemic. According
to some educators, it is predicted that education will become the main ground of education
[7]. According to the "International Commission on the Future of Education” formed by the
Director-General of UNESCO, even longer interruptions await the education and training
processes in the coming days. After the pandemic, countries will develop new regulations,
plans and curricula for their education and training processes. For this reason, in order for the
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distance education process to be successful in the future, it is very important to take into
account the experience, skills and needs of teachers and to close the gaps of the distance
education system. The willingness of teachers during this emergency is key to the success of
online learning [8]. Therefore, it can be said that this study, which is carried out in order to
reveal the existing situation and to reveal the difficulties experienced by teachers, will
contribute to the existing situation.

2. RESEARCH METHODS

2.1. Research Model

This study, which was conducted to determine teachers' perceptions, attitudes, and
concerns about live lessons and LMS usage experiences during the COVID 19 epidemic days,
and also to determine the technological competencies of teachers after the process, is a
qualitative study and designed as a case study. Case studies are one of the qualitative study
methods performed in order to see the details about an existing event, to examine and evaluate
it. According to Subasi and Okumus [9], case study is defined as a method in which an event
or situation is investigated in depth, data is collected systematically and what happens in the
real environment.

2.2. Purpose of the Research

With this study, it is aimed to reveal the problems experienced by the teachers who
started to use distance education systems with the interruption of education due to the Covid
19 epidemic, the development of their technological use competence and their expectations
about distance education. Within the scope of this purpose, the study sought answers to the
following questions:

— What are the perceptions of teachers about distance education in general?

— What are the perceptions of teachers towards the distance education environments
they use during the pandemic process?

— What are the concerns of teachers about distance education they use during the
pandemic process?

— What are the problems of distance education that teachers use during the pandemic
process?

— To what extent have teachers' technology use competencies advanced before and
after the pandemic process?

— What are the technological tools teachers use during the pandemic process?

— What were the positive and negative experiences of teachers during the pandemic
process?

— What have teachers experienced after the pandemic process?

— What are the aspirations of teachers towards distance education, which will be used
in the future?

2.3. The Importance of Research

This study tried to reveal the current situation for during the Covid 19 global epidemic,
in order to determine the problems and concerns experienced by teachers using emergency
distance education systems in Turkey and the development of technology use competencies
experienced by teachers throughout the process, to evaluate the process in educational
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environments and teachers' positive and negative experiences with the process. Therefore, it is
thought to contribute to the literature. In addition, teachers' expectations and wishes were tried
to be determined in the later stages of entering the distance education process. Thus, this
study is important as the existing problems will be tried to be improved by considering the
requests and the next applications.

2.4. Working group

The working group of the research consists of 57 teachers (36 women, 21 men) who are
in Ankara in the 2019-2020 and 2020-2021 academic year and who use the Distance
Education System during the epidemic process. Participants were selected by random
sampling method, and participation in the study is on a voluntary basis. The teachers
participating in the research of Ministry of National Education of Turkey are operatively
connected. Demographic information of the participants is presented in Table 1.

Table 1
Demographic information of the participants
Question N
0-5 years 1
o 5-10 years 5
Seniority Year 10-15 years 7
15 years or more 44
Yes 57
Do you have a computer, smartphone or tablet? No 0
. . Yes 41
?
Do you have a social media account? No 16
0-2 hours 6
Your daily technology usage time (Mobile 2-4 hours 8
phone, tablet, computer): 4-6 hours 26
6 and more hours 17
0-2 hours 14
Your daily internet usage time (mobile phone, 2-4 hours 23
tablet, computer): 4-6 hours 11
6 and more hours 9

According to demographic data, it is seen that the participants have teaching
experiences, all of them have computers, smartphones or tablets and most of them have social
media accounts, and their technology usage and internet usage levels are high. Therefore, we
can say that the participants are not strangers to technology.

2.5. Data Collection and Analysis

In this study, an online questionnaire prepared by the researcher was used in order to
determine teachers' perceptions, attitudes, anxieties, competencies towards the use of
technology and their positive and negative opinions towards the distance education systems
used during the epidemic process, as well as to observe their experiences in the process. In
addition to open-ended questions, questions gathering demographic information of teachers
were also included in the questionnaire created using Google Forms. The open-ended
questions prepared by the researcher were made necessary corrections by taking the opinions
of three experts and two primary school teachers and assessment and evaluation experts in the
Computer and Instructional Technologies Department.
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The data obtained as a result of the research were carried out with the content analysis
method included in the qualitative data analysis methods. Content analysis is a method
frequently used in analyzing written and visual data [10]. With this analysis, the data are
examined in depth, the points that the data are similar and related to are determined and
interpreted by the researcher with the determined concepts and themes [11]. In the context of
this analysis, the researcher first formed common concepts and themes in line with the
answers given by the participants, and then interpreted the answers according to the
determined concepts and themes.

3. RESULTS

The analyzes of this study, which was conducted in order to determine teachers'
perceptions, attitudes and anxieties towards the emergency distance education system used to
continue education in the global epidemic process, their competence towards the use of
technology and their positive and negative opinions about the process, and also to reveal their
experiences in the process were collected under this heading.

3.1. Teachers' Perceptions of Distance Education

In the study, first of all, the perceptions of the teachers towards distance education and
their prejudices, if any, were tried to be determined. When the data obtained for this purpose
were examined, a certain grouping was made after the content analysis made based on the
answers given by the teachers regarding their perceptions towards distance education.
According to this grouping, some of the teachers consider distance education as an alternative
to face-to-face education and state that it is not as effective as face-to-face education, has
deficiencies and is insufficient. The other part thinks that it is a system that should definitely
be used and used in our age, it is important and useful.

The other part thinks that it is a system that should definitely be used and used in our
age, it is important and useful. Teachers' perceptions of distance education, whom we regard
as the guide of distance education during the pandemic process, are very important. Because it
is thought that teachers' perceptions of distance education are generally positive, will cause
the learning process to progress with a positive acceleration. Considering the advantages of
distance education systems to education (especially during the pandemic process), it is an
expected result for teachers to think positively towards distance education.

Table 2

Teachers' Perceptions of Distance Education

Grouping Teachers' Perceptions of Distance Education

"An alternative for education in conditions where face-to-face education
cannot be done"

"A system with deficiencies"

"Inadequate”

wlo|oo| w |2

"Not as effective as face-to-face training"
"I think it is useful 16
"A system that should be in our age" 6
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3.2. Teachers' Perceptions of Emergency Distance Education Used in the Pandemic
Process

Due to the Covid 19 epidemic, it was decided by the Ministry of Education to suspend
the education period on March 16, 2020 and then switch to distance education quickly. This
system, which provides a great advantage in terms of continuing education and training, has
been organized and used. However, teachers' readiness for distance education is important in
terms of experiencing this system. While many of the teachers stated that they are not ready to
use this system and that they are worried, some of them state that they are ready to use the
distance education system. Some of the teachers who used distance education during the
pandemic process had positive and some negative experiences. Questions were asked to
determine teachers' perceptions of these experiences they gained during the pandemic process.
Teachers stated that, positively, it was a comfortable system for the distance education system
passed during the pandemic process, it increased the motivation of students and teachers in
this process, education did not stop and continues, it was an advantage, and they found it
useful in terms of gaining a new experience. On the downside, they think that there are
technical problems that they have to use it, it is inefficient, not suitable for younger age
groups, and they have difficulties, and cause anxiety for children and themselves. In addition,
they stated that it would be more beneficial if the deficiencies were corrected and
arrangements were made. The emergency distance education system, which has been passed
quickly during the pandemic process, is very important in terms of continuing education
despite some setbacks. In this period, it is possible that there will be deficiencies in the
distance education system, which has been started hastily in order to prevent the crisis. In
order to eliminate the deficiencies, distance education applications by the Ministry of
Education; various supplementary applications such as live lesson systems and television
training have been developed.

Table 3
Teachers' Perceptions of Emergency Distance Education During the Pandemic Process
Grouping Teachers' Perceptions of Distance Education in the Pandemic Process N
"Comfortable system" 7
"Increasing motivation" 1
"Education did not stop, it continued" 8
"A new experience" 2
"Anxiety in children" 1
"There are technical problems" 3
"Inefficient" 12
"Not suitable for younger age group" 7

3.3. Teachers' Concerns about Emergency Distance Education Used in the
Pandemic Process

In the extraordinary days of the pandemic, it is stated that, as in every field, everybody,
including teachers, students and parents, has anxiety in terms of education. Questions such as
"How will education be?", "How will we overcome this process?", "Will we be able to use the
Distance Education system?", "Will schools be opened?" are frequently heard. In this process,
teachers generally gave anxious answers. Teachers are worried about not being able to reach
students effectively, not being able to provide students with the necessary support, not being
able to keep students on the screen and how long the process will take, in addition, they are
worried about the possibility of experiencing technological malfunctions every time. It is
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normal for people to approach situations in which they are psychologically unfamiliar with
anxiety. Therefore, it is inevitable that teachers, as a mass that has not used the distance
education system before, will worry about the emergency distance education they use during
the pandemic process. The important thing is to ensure that they manage their anxiety in this
process and try to prevent the negative progress of the process.

Table 4
Teachers' Concerns about Distance Education During the Pandemic Process
Grouping Teachers' Concerns About Distance Education During Pandemic Process N
"Failure to provide students with the necessary support” 11

"Not reaching every student effectively"

"Unwillingness of the students"

"How long will the process take?"

"Possibility of experiencing technological malfunctions”

"Communication break"

"Difficulty keeping students on the screen™

W~ jlwWibd|N

"l have no worries"

3.4. Teachers' Technology Usage Competencies Before and After Pandemic
Process

Teachers are known to help and guide students' active participation in learning
throughout education and training. Especially in the pandemic, thanks to the guidance of
teachers, it was tried to prevent students from having problems in their education and training
processes. The technological and pedagogical competence of teachers throughout the global
epidemic contributes positively to the learning processes. Technological competence of
teachers is effective on students' academic success and positive attitudes towards the lesson
[12]. In the education process, which is urgently tried to be continued in distance education
environments, the technological competencies of teachers lead the learning process to be
efficient and effective. Previous research has shown that teachers' technological inadequacy
can be an obstacle to effective online teaching [13]. The International Labor Organization
(2020) stated that although teachers have ready-made course content, they are not successful
in using distance education applications due to not feeling ready for technology [14]. In the
study conducted in Indonesia, teachers stated that they do not use online learning and their
technological knowledge is not sufficient, but they have to improve themselves in this process
[15]. Similarly, the study conducted with teachers in the United States and Norway showed
that although teachers did not have experience with online teaching, the results of the study
showed that teachers were both willing and successful in using online environments [16].

In this study, it is seen that teachers are not unfamiliar with the use of technology;
almost all of them have and use a technological tool. However, the technological competence
of these teachers did not provide an advantage when using emergency distance education
systems. All teachers who had difficulties in distance education, which was quickly passed at
the beginning of the epidemic process, expressed in the "Better”, <l started to help my
friends”, “I can do many things in Zoom right now”, “My computer work and activity
increased”, “In the beginning, my screen sharing, my board usage was very poor, now | use it
more effectively”, “I think my proficiency has increased”, “I was insufficient at the beginning
of the process”. Now | think | am largely enough” sentences that their technological
dominance increased at the end of the process. Thus, we can say that the usability of the
compulsory distance education systems has increased with the rapid prototyping method.
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3.5. Opinions on Live Lesson Application of the System Used in the Pandemic
Process and Alternatively Used Platforms and Technological Tools Used

In line with the decision taken by the Ministry of National Education, it was decided to
use the distance education system during the pandemic process and to carry out education
with live lessons. Live lessons were conducted over the already existing Informatics in
Education Network (EBA). Since this system was created under the FATIH project, it
accelerated the transition to distance education. With this transition, it was tried to determine
the opinions of teachers on the use of EBA and the alternative platforms they use, if any. As a
result of the analyzes made regarding the answers given, the number of teachers who use
EBA without any problems is quite low. Most of the teachers use the EBA system who
experienced problems such as not being able to enter the EBA, not being able to spend the
time allocated to the course. In addition, teachers who had technical problems such as
frequent disconnection from the internet, inability to access the EBA system and lack of
hardware tended to abandon the use of the EBA platform. Teachers who want to continue
their education are in search of new ones. Therefore, they continued their education and
training process by using alternative platforms. They cited applications such as Whatsapp,
Zoom, Hangouts and Timelink as examples of these platforms.

Following the detection of the first cases in Turkey, these negative situations caused by
the rapid transition to the EBA system negatively affected the motivation of teachers and
students. However, by keeping control, teachers have pioneered the continuation of education
despite all the negativities. During the days of the pandemic, the teachers tried to motivate the
students with their own efforts and managed to keep the students' interest on the lessons with
various activities. In addition, they prevented students from breaking away from the process
with the homework and activities they gave outside of the lesson. Teachers conducted the
process by requesting homework checks, photos and videos of the assignments on EBA,
Zoom and Whatsapp platforms. Some teachers, on the other hand, preferred to release the
students and did not check their homework. Apart from homework, teachers used various
tools in order to be effective in the live lesson process. According to the answers received
within the scope of this study, teachers; They used puppets, rhythm instruments, music
recitals, presenting videos on YouTube, sudoku-like coding activities, Kahoot, Learning
Apps, Cram and Web 2 tools.

3.6. Teachers' Positive and Negative Experiences of the Pandemic Process

Teachers have had to use distance education systems and various technological tools
during the pandemic. In the process, they developed positive and negative attitudes towards
technology and distance education systems. In this study, the positive and negative
experiences of teachers were investigated based on their experiences during the pandemic
process. The teachers who participated in the study stated that "They can diversify their
lessons with different lecture videos, they can use different evaluation questions, they enjoy
using different platforms, they can motivate and entertain students more with limited games,
they can use technology more actively and effectively in a live lesson environment, they can
easily access all kinds of resources (video, slide, animation) and diversify the course in terms
of material, students gain more information about the family environment, discover the power
of the online system, be more effective in terms of classroom management, save time,
increase communication with students, reach students at any time". It shows that they
approach positively towards distance education environments during the process. According
to this, it is concluded that teachers spend their lessons efficiently through emergency distance
education systems in the process.
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In addition to the positive opinions of the teachers, they also stated negative opinions
about the distance education system during the pandemic process. The teachers who
participated in this study negatively stated that "they had difficulty using distance education
tools, they could not reach students without internet access, that parents were comfortable
with their attitudes, that it became difficult to establish emotional bonds with students, that
inactivity was psychologically tired, that they experienced technical problems and
technological deficiencies, that they had physical ailments, using technological tools, and
writing using technological tools. They stated that writing is difficult, therefore they have
difficulties in lecturing, students have difficulty keeping their attention for a long time, and
they have difficulties due to the fact that some programs are in English”.

3.7. Views on the Differences Between Face-to-Face Education and Distance
Education in Terms of the Connection Established with Students

Due to the epidemic caused by the Covid 19 virus, distance education is used instead of
face-to-face education, allowing education to continue regardless of time and place. There are
differences between distance education platforms and face-to-face education. Teachers who
used the distance education system during the epidemic were able to see this difference more
clearly. Data were collected within the scope of the study in order to determine the perceived
differences between distance education and face-to-face education and their views on which
one they tend to prefer. According to the analysis of the data obtained, it was observed that
teachers had difficulties in communicating with students who had a problem of focusing in
front of the screen in distance education. Teachers generally tend to prefer face-to-face
training. Teachers state that face-to-face education and physical coexistence are more
effective, they prefer communication in the classroom environment rather than virtual
communication that emotional communication is stronger in the face-to-face environment,
they have more control over the students with eye contact, and they can provide immediate
feedback. Some teachers stated that they might prefer distance education. According to these
teachers, they stated that students can express themselves easily in the virtual environment, it
is a more intimate environment than the classroom, and they can communicate with their
students on extracurricular matters.

3.8. Teachers' Expectations and Requests for the Distance Education System

Based on the experiences of teachers with the distance education systems they use
during the pandemic process, it was tried to determine their expectations and wishes for these
systems. When the answers given to the questions asked for this purpose are examined,
common expectations and demands have emerged. Teachers see distance education as a
system that should be included in formal education in the future. Drawing attention to the fact
that EBA should be more useful, teachers believe that the lively education given with a better
technical infrastructure and distance education infrastructure will be more efficient. It is
requested that parents should be informed about the distance education systems and use of
students, and teachers should be informed about this issue through in-service trainings and
teachers should be technology literate. They suggest that the lesson activities used in distance
education should be more interactive and the duration of the lessons should be increased even
more. Teachers' expectations for distance education are promising in terms of using
technology in education.
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4. CONCLUSIONS, DISCUSSION AND PROSPECTS FOR FURTHER
RESEARCH

With the Covid 19 outbreak, education and training have been suspended all over the
world, and in this process, distance education systems have gained importance and made their
presence felt quite clearly. Countries around the world, together with experts, are rapidly
taking action and innovating on the use of digital technologies to facilitate quality distance
learning for students and teachers staying at home. In Turkey, 19 outbreaks of Covidien
decision taken by the Ministry with the interruption of education face to face in the process,
has made very important the use of distance education. Web-based classroom meetings and
messaging apps have become useful tools and new ways to communicate with students and
the educational community [17]. In this process, teachers were forced to use direct distance
education without in-service training and additional materials.

As a user of distance education systems, which are seen as a savior during the pandemic
process and are passed quickly, it is important to determine teachers' perceptions, concerns
and expectations in order to improve the process. In the report published by UNESCO, it is
stated that teachers' ideas should be included in the process in order to improve the education
process in the Covid 19 epidemic, they will have a very important role in the improvement of
education when schools are reopened after the epidemic, and even they should be included in
all stages of education policy creation and planning in countries [5]. Therefore, teachers'
perceptions of the system they used during the Covid 19 epidemic are effective in providing
returns to the successful use of the system. Teachers' prejudices and attitudes are among the
factors that affect the distance education experience [7]. It has been observed that teachers
with positive perceptions use the system more motivated. However, the quality of the system
and contents used in emergency distance education also affected the perceptions towards
distance education. The positive perceptions of the teachers who never used the system turned
into negative due to the deficiencies of the system. This is thought to negatively affect the
willingness to use the system. With this study, it has been revealed that the distance education
systems experienced by the teachers have deficiencies and they need to be regulated. The
distance education system experienced in the pandemic process in Turkey needs to be
developed and strengthened in terms of infrastructure, system access, content, usability,
security, legislation and pedagogy [18].

In the Yolcu’s study, the author thinks that teachers' negative perceptions towards
distance education stem was from their lack of experience and knowledge [19]. When the
answers given by the teachers in this study are examined, it is seen that the technical and
technological negativities experienced by the teachers who do not accept the distance
education system and their prejudices towards distance education are effective. In order to
change existing prejudices, it is necessary to strengthen the systems used by teachers as
infrastructure, to eliminate the problems caused by the lack of equipment, and the guidance
and psychological support for both students and teachers in this process should not be
neglected. Some of the teachers want to use distance education in addition to face-to-face
training at the end of the epidemic. The results obtained by Livari et al. (2020) in their study
are also consistent with this study [20]. Teachers think that they will definitely use digital
resources in their future teaching as well, and since they find online teaching successful for
most of their students, they express that in the future, they will use distance education for
students who clearly benefit from online environments and are motivated in these
environments [20]. Having these views of the teachers shows that they have a positive
perspective towards the system. In the study of Marpa, it was found that teachers showed a
positive attitude towards the systems used during the Covid 19 epidemic [21]. In the studies
of Canpolat and Yildirim, it is mentioned that teachers have positive experiences regarding
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distance education [22]. In this context, using distance education as a support to face-to-face
education is seen as important in increasing the motivation of teachers. The eagerness of
teachers in this way makes the use of technology in educational environments stronger.
Today, it is clearly seen that lifelong learning is important and this will be achieved with
technology support. Accordingly, it is important for teachers to be technology literate in terms
of the integration of technology in educational environments. Teachers have been obliged to
use distance education systems during the pandemic process. For this reason, they had to
accept technology in their education process. Therefore, teachers who are insufficient in terms
of technology express that they have difficulties in distance education. However, in the re-
evaluation at the end of the process, the teachers state that their technology dominance has
increased, they can now use the systems more comfortably, and that they have enriched their
lessons with different materials. It can be said that this difference is due to the fact that the use
of technology is obligatory and that the teachers have improved themselves. It has been
observed that teachers who take enough information technology courses in education faculties
can adapt to the process more easily and are more technology literate.

The role of the teacher is very important in all areas of education. During the education
and training process, the professional competence of teachers is very important in determining
the quality of education [23]. Teachers are guides and leaders who direct the process in face-
to-face education or distance education. While teachers who are worried about the virus
during the epidemic process have responsibilities such as directing education and being an
example to students, they experience the stress of providing quality education with digital
tools that they have little or no knowledge of during the pandemic process [24]. The
motivation of teachers who carry more responsibility on them by using distance education
systems should be kept high. Teachers need to be informed in order not to experience
systemic problems and to increase their digital literacy levels, and according to the results of
this study, teachers request in-service training for themselves. Teachers need to be in
solidarity with other teachers, to develop digital literacy and their ability to use digital tools,
and to spread the strategies developed by other teachers to communicate with students who
lack internet and hardware tools [25]. In addition, in this process, teachers should be provided
with psychological support in order to avoid anxiety about how they should address and
communicate with students, how they should manage the process, and how they should be.

It was determined by this study that one of the biggest concerns of teachers who use the
distance education system during the pandemic process is not being able to "communicate
with students”. Kan ve Fidan (2016) touches on the communication problems experienced
during the distance education process in their study, and the results they found are consistent
with this study [26]. With their study, they argue that face-to-face communication in the
classroom environment of teachers is more sincere and effective, and students experience
disconnection from the lesson with distance education. Communication problems in distance
education keep students from the lesson, cause them to have problems focusing on the lesson,
and therefore lessons become boring. It is the teacher's task to motivate the students who are
disconnected from the lessons and to focus the lesson again. The number of students in online
learning environments can be reduced in order to communicate more effectively. Thus, more
efficient learning can be achieved. In the distance education systems made in today's
conditions, the crowded classroom population, the fact that the students are in front of the
screen without sharing their images can be counted among the factors that indirectly affect the
success that prevent effective communication.

The teachers who stated that they had a lack of content had to develop course content
suitable for online environment by using different applications during the epidemic process.
In addition, teachers who had not experienced distance education before had difficulties in
this process. This process can be achieved more efficiently by enriching the educational
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course contents and by providing the teachers with the information on how to prepare the
content through in-service trainings. To this end, the most important initiative of the Global
Education Coalition is the "Global Teacher Campus" [27], which implements capacity
building and training programs to provide the teaching community with much-needed digital
skills and distance education pedagogies and tools. The aim here is to increase the digital
competence of teachers and ensure that they can overcome the process comfortably. In our
country, the roles of teachers who graduated from the Computer and Instructional
Technologies (CEIT) department are becoming very important. Teachers who graduate from
the CEIT department can support teachers who use distance education in order to develop
educational content during the pandemic process and to help the use of technology in
education. Such practices increase the teacher to the reduction of anxiety, the process will
help to establish an efficient and effective.

It is not known how long the Covid 19 outbreak will extend. Today, the education and
training process continues with both distance education and formal education. Therefore, the
components of existing distance education systems should be regulated. Establishing the
infrastructure of distance education systems, arranging lesson plans, updating course contents
should be handled and maintained as a whole [18].
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nommpeHHo. [linkpecmioeTbesi, 1m0 MAackd, OUCTAHIIS 1 YHCTOTa € ONHMMH 3 OCHOBHHX
3anmo0iKHKUX 3axoiB. Emimemis, mo BuHMKIA B KHTai i HEraTUBHO IMO3HAYMIACH Maike Ha BCIX
KpaiHaXx CBITY B YCiX cdepax MmisUIbHOCTI, TaKO)X HETaTWBHO BIUIMHYJIa Ha CcQepy OCBITH.
HaBuanbHO-BHXOBHMH MpolleC y MHIKOJIAX THMYAcOBO IIPU3YIIMHEHO. 3 OrsAy Ha Te, IO,
mounHarouu 3 6epe3Hs 2020 poky, emiieMilo He BIAETHCS 3yMUHUTH a00 3amo0irTH 1H, MSSIKUMH
KpaiHamMu OyJO NPUHHATO PIIIEHHS NPOJOBXHTH OCBITHIA Ipouec y (opMi IUCTaHIIHHOTO
HABYaHHS, JIJIS TOTO, 00 3aXUCTUTH YYHIB Ta CTYJCHTIB BiJ MOXIJIMBUX HEOAKaHUX HACIIIKIB ITiJ
Yac HaBYAJBHOIO Mpolecy Ta NpoeciHHOl MiArOTOBKH. 3aBISMKH HIBHAKOMY IIE€PEXOAy [0
JMCTAHIIHHOTO HaBYaHHS IPAKTUYHO BECh OCBITHIH IMpolec MepeiInoB Ha IHdpoBizarlilo.
Haiibinpima yacTiHa B ynpaBiiHHI HAaBYAIBHUM IIPOLIECOM, 3BaHUM <(JIMCTaHIIIiHE HAaBYaHHS B
YMOBax HaJ3BHYAaWHOI CUTYyalii», HaJeKHUTh BUKJIAJayaM, sKi BHKOPHUCTOBYIOTh B HaBYaHHI
uudpoBi Menia. Born 3MiHMIM croci0 CITKyBaHHS 31 CTyIEHTaMM, METOAW HAaBUYaHHS, a TAKOX
HaBUQJIbHI Marepianu, sKi BHUKOPUCTOBYIOTH. [lepeOyBaroun B Ti100aIbHOMY €HiJEMiYHOMY
npoleci, BUKJIaJadi OepyTh yJacTh B iHHOBAIiIMHUX OCBITHIX mporpamax. Humu Oynu mpoeneHi
JOCITI/DKEHHsSI e()eKTUBHOCTI HAaBYAJIBLHOIO IPOIECY 3 OISy HA HEMiJroTOBIEHICTb /IO JaHOi
CUTyalil 3 METOI0 HOro mojimnmeHHs. Y JaHWi Nepioj] y BUMTENIB, sKi 1 paHille Hamarajiuch
BUKOPUCTOBYBATH(BUKOPUCTOBYBAIM) TEXHOJOrI B HaBYaHHI, BUHHUKIN JEsKi MOOOIOBAaHHS
CTOCOBHO 3aIUIAaHOBAaHUX HHMH pE3yJIbTaTiB. 3a JOMOMOrOI JOCTIDKEHHS OyJI0 BHUSBIEHO
CTaBJICHHS BYMTENIB JI0 JIUCTaHLIHHOTO HaBYaHHS, POOJIEMH, 3 SIKUMU BOHH CTHKAlOTHhCS B LIEH
nepiosl, PO3BUTOK IX HAaBUYOK 3 BHUKOPHUCTAHHS TEXHOJIOTIH, a TaKOXK CHPABXKHIO CUTYaIlo 3
OLIIHIOBaHHA HaBUYAJbHOTO INPOLECY B OCBITHBOMY CEPEmOBHIII. J[OCHi/KEHHS TPYHTYeThCs Ha
OyMI BUKJIaIadviB, SKi MPAIIOIOTh B AHKapi Ta BimiOpaHMX METOIOM BHIIAIKOBOI BHOIPKH; SIK
TEeMaTH4YHE BOHO € OJHUM 3 SIKICHUX JIOCIIIHUIBKAX MeToAiB. JlaHi, OTprMaHi Bi yuauTemniB, Oynu
NpOaHai30BaHl METOZOM KOHTEHT-aHalli3y. [IpoTsaromM NociiKeHHsI BUMUTEN, sIKI Opajii B HbOMY
y4acTh, MOJITUIUCS CBOIM JIOCBIJIOM, CUTYAIliSIMH, 3 SIKHMU BOHH 31TKHYJIUCH ITiJI Yac MPOBEACHH:
JMCTAHIIITHOTO HABYaHHSI.
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AunHoranus. DOmuaemus Bupyca Covid-19, koTopas mnpexacTtaBinsieT co0OH BeNMYANIIYIO
omacHOCTh XXI Beka, CYIIECTBEHHO IMOBIWSUIA Ha O0pa3 XU3HH B MHpE. YUEHBIE JIENaroT BCE
BO3MOXKHOE, 4YTOOBI NPENOTBPATUTh €€ pachpocTpaHeHue. llomdepkmBaercs, YTO MackKwy,
JUCTAHIMS M YHUCTOTA SIBISIOTCS OJHUMH M3 OCHOBHBIX MEp TPEAOCTOPOKHOCTH. DMHUIEMUS,
BO3HHMKIIAs B KuTae 1 oTpHnaTenbHO CKa3aBIIAsCs MOYTH HA BCEX CTpaHaX MUpa BO Bcex cepax
JEeATENBHOCTH, TAaK)K€ OTPUIIATENIFHO TOBIMsUIA Ha cepy 00pa3oBaHus. YdeOHO-BOCTINTATEIBHBIN
TIpoIiecc B ITKOJIaX BPEMEHHO MPHOCTAaHOBIEH. Vcxons u3 Toro, uto, HaunHast ¢ Mapta 2020 rona,
SMHUAEMUIO HE YJAETCSI OCTAHOBUTH WJIM MPENOTBPATUTH, HEKOTOPHIMHU CTPaHAMH OBUIO MPUHATO
peleHne MpoIoKUTE 00pa3oBaTebHBIN Iporece B (hopMe TUCTAaHIIMOHHOTO O0yUYEeHUs! ISt TOTO,
YTOOBI 3aIIUTHTh YICHUKOB M CTYACHTOB OT BO3MO)KHBIX HEXEJIATEIBHBIX TOCIEICTBUI BO BpeMs
yueOHOro mporecca M TpodecCHOHAIBHOW MOATOTOBKH. bnaromaps OpicTpoMy Iepexony K
JVCTAHIIMIOHHOMY OOYYEHHIO IPAaKTHYECKH BeCh O00pa30BaTENbHBIA MPOIECC TIepemen Ha
mudpoBuzanyio. HamOonbmass dYacTe B YNpaBlIeHHWH YYEOHBIM ITPOLIECCOM, HA3bIBAEMBIM
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«ITUCTAHIIMOHHOE OOYyUYEHHE B YCIOBHSIX UPE3BBIYAWHON CHUTyal[K», NPUHAIJICKHUT YUUTEISIM,
KOTOpBIE HCHONB3YIOT B 00ydeHun IudpoBbie Meaua. IlpemomaBatend HW3MEHWIH CHOCOO
OOIIEHHUS CO CTYJCHTAMMU, METOBI O0OYUCHHUS, a TAaK)Ke MCIIOJIb3yeMble UMK yUE€OHBIE MAaTEPHAIIbI.
Haxomsick B 1100aqbHOM SIMHIESMUYECKOM MPOIECCE, OHU YYaCTBYIOT B HHHOBAIIMOHHBIX
o0pa3oBaTebHBIX MporpamMmax. CTOJKHYBIIMCh ¢ HEMOJArOTOBJICHHOCTBIO K JaHHOW CHTYAI[HH,
“MU OBLTH TIPOBEIICHBI MCCIICIOBAHUS C IIEIBIO CIENaTh YUeOHBIH mporiece Oonee 3hHEKTHBHBIM.
B nmanHbIi Mepuo] y TpenogaBareieii, KOTopble U paHee CTapajruCh UCIOIh30BATh TEXHOJIOTUHU B
00yd4eHHH, BO3HUKIA HEKOTOPHIE OMACEHHs MO0 OTHOMICHHIO K IUIAHUPYeMBIM pe3yibpraTaM. C
MOMOIIBI0 3TOrO HCCIEIOBAHMS OBLIO BBISBIEHO OTHOIIEHHE YYHUTENCH K JUCTAHIUOHHOMY
00ydeHuto, MpPOoOIEeMbl, C KOTOPHIMH OHH CTAJKHBAOTCS B 3TOT IEPHOJ, M, COOTBETCTBEHHO,
pa3sBUTHE HX HABBIKOB KCIONB30BAHUS TEXHOJIOIHMH, a TaKXKe HACTOAIIYI0 CHTYAIHIO I10
OlLICHMBaHHIO y4eOHOro Tpoiecca B oOpasoBarenbHON cpere. JlaHHOe HcCClieOBaHUE
OCHOBBIBAJIOCH HA MHEHHH yUHTENEH, padoTaromux B AHKape ¥ OTOOPaHHBIX METOOM CITydaiHOn
BBIOOPKH; KaK TEMAaTHYECKOE - OHO SIBJISIETCS OJHMM M3 KAuyeCTBEHHBIX HCCIIEI0BATENbCKUX
MeTo/10B. JlaHHbIE, TMOJMy4YEeHHBIE OT y4YHTeNled, ObUIM MPOAHAIM3MPOBAHBI METOMOM KOHTEHT-
aHanu3a. B TeueHue MCCIENOBAHUS YUUTENS, MPUHUMABIINE B HEM Yy4acTHE, TOIETHUINCh CBOUM
OIBITOM, CHTYaI[MsSIMH, C KOTOPBIMH OHH CTOJKHYJIHCh BO BPEMS MPOBEAEHHS JUCTAHIIMOHHOIO
00y4CHUS.

KitioueBble cj10Ba: AUCTAHIIMOHHOE 00pa30BAHUE B YCIOBHSX YPE3BBIYAHHON CHTYAIIUH; YIUTEIh
u Covid-19; crynent u Covid-19; cuctema EBA.
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