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USING ICT TO FORM FOREIGN LANGUAGE COMMUNICATIVE
COMPETENCE OF FUTURE ARMED FORCES OFFICERS

Abstract. The article provides an analysis, theoretical justification and results of empirical
approbation of using information and communication technologies as a tool to help future officers
of the Ukrainian Armed Forces acquire foreign language communicative competence. A broad
overview of the ICT employed in language teaching has been provided, as well as the rationale
behind integrating ICT into cadets’ language learning process. In order to validate the
effectiveness of ICT in military learning environment, a pedagogical experiment has been
conducted; its findings have been described. It has proved the efficiency of using ICT in the
process of language learning in a military higher education institution, resulting in the increase in
cadets’ language proficiency, professional preparedness, and overall academic skills.
Implementation of ICT was also instrumental in providing powerful motivation, having an effect
on cadets’ attitude towards language learning and promoting their autonomy, creativeness and
cognitive skills. Future officers found the ability to interact and maintain real-life contact with
native speakers, counterparts or military experts and engagement in international projects through
video chats and video calls to be a particularly inspiring and enjoyable experience. Another benefit
of integrating ICT is the opportunity to present subject matter in different ways depending on the
cadets’ individual learning style. Using visual aids such as pictures, videos, multimedia
presentations, infographics, etc. motivated cadets to be engaged in reading, making texts easier for
comprehension when illustrated with pictures, graphics, illustrations, audio and video. The
technology gave the cadets a greater control over their learning progress and more freedom to
collaborate in the classroom.

Keywords: information and communication technology (ICT); cadets; foreign language
communicative competence; language learning.

1. INTRODUCTION

Problem statement. The strategy of integration into the European and global military
community chosen by the Ukrainian state actualizes the problem of interoperability of the
Ukrainian army with the armed forces of other countries, which, in turn, leads to the necessity
to increase the level of foreign language competence of Ukraine’s military personnel.
Currently, effective foreign language learning is impossible without the use of information
and communication technologies (ICT), as they provide access to broad educational
information resources in order to improve foreign language communication skills, update
critical and creative thinking, engage cadets in a wide range of communicative tasks, and raise
their motivation and language awareness. The efficacy of incorporating innovative methods of
teaching/learning English with the use of ICT is extending the opportunities for cadets to
acquire communicative competence practising English with real people and in real contexts;
which is achievable by encouraging and leading them to use technology to their advantage.

Selecting proper and efficient teaching methods, forms, strategies and techniques is a
key to future officers’ acquisition of effective communicative competence. Technology has a
great impact on teaching English, as it makes teachers rethink what they are doing and expand

© Oksana M. Sovhar, 2021. 259


mailto:okssov@yahoo.com

DOI: 10.33407/itlt.v85i5.4442 ISSN: 2076-8184. Information Technologies and Learning Tools, 2021, Vol 85, Ne5.

the number of teaching approaches to diversify learning process and make it more productive.
The use of ICT can make the learning environment flexible, interactive, and innovative.

Analysis of recent research and publications. Various aspects of using ICT in
language teaching/learning have been of interest to a great number of foreign scholars,
namely S. Ammanni, C. Chapelle, N. Garret, M. Lin, M. Lubis, M. Melor, and S. Young as
well as Ukrainian researchers, among them N. Bibik, T. Kolodko, S. Petrushina,
T. Symonenko, O. Volchenko, Y. Vtornikova, etc. The structure of student communicative
competence was substantiated by A. P. Elisafny, J. Habermas, D. Hymes, T.Xiao and others.
S. Hennessy et al. focused on the specifics of the use of ICT in subject teaching [1]. M. Yunus
etal. have tackled advantages and disadvantages of using ICT in teaching English [2].
V. Bykov studied the role of information technology learning in the individualization of the
educational process [3]. R. Gurevych et al. have examined Google classroom as an effective
tool in vocational schools [4]. M. Zhaldak's scientific research is devoted to the
informatization of education and its globalization, as well as the problems of creating and
implementing computer-based teaching aids [5]. I. Klak and N. Yatseniuk [6] analysed the
use of multimedia teaching technologies in forming prospective language teachers’
communicative competence. A.Yurzhenko devoted her research to the description and
analysis of the work of the future maritime specialists in an e-course [7]. However, despite
their prevalence and undeniable value in the educational process, modern information and
communication technologies have not yet been sufficiently incorporated in foreign language
learning programs for future officers of the Armed Forces of Ukraine.

The purpose of this study is to research the effectiveness of using ICT in language
training in order to form communicative competence of Army cadets. In accordance with the
purpose of the study, the tasks were set to analyze the didactic potential of ICT, outline the
specificity of using ICT in the formation of cadets’ foreign language communicative
competence, determine the criteria, indicators and levels of formation of this competence.

2. THE THEORETICAL BACKGROUNDS

“The immense development of information technologies causes big changes also in
education process”, claim S. Hubackova and M. Ruzickova [8]. According to the definition
by Asabere and Enguah [9], ICT are the facilities, tools, equipments, and processes which
provide the needed environment with the infrastructure and services for the accumulation,
processing, storing, transmission, and dissemination of information including text, voice, data,
video, and graphics. Among the ICT are interactive whiteboards, computers, office
applications (Word, PowerPoint, drawing tools etc.), computer assisted language learning
(CALL) and Language Management Systems (LMS) software, the Internet — websites and
downloadable software, course book CD-ROMs, DVD players, mobile phones, electronic
dictionaries, digital cameras and videos, DAT recorders, document cameras, data projectors.
In a similar vein Livingstone [10] states that ICT include technologies specific to the learning
environment (e.g. interactive whiteboards) and networked technologies. Hennessy et al. [1]
argue that the term ICT encompasses a range of hardware (desktop and portable computers,
projection technology, digital recording equipment, data logging), software (generic software,
multimedia resources), and means of telecommunication and information systems (Intranet,
Internet). ICT refer to technological tools and resources which are employed to communicate,
create, disseminate and manage information [10]. D. Cakici believes that “the increase of
information and communication technologies has dramatically reinforced and created
powerful learning atmosphere” [11]. Without doubt , ICT are seen as essential in language
training for the military, since they can be incorporated at various stages of the educational
process, ensuring an individual approach (starting from diagnostic testing and all the way up
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to individual tasks cadets have to accomplish on computers during their graduation exams),
increasing cadets’ motivation to improve their communicative and language competence
through the use of various software and Internet resources, providing continuous assessment
of cadets’ level of communicative skills and abilities, and monitoring their progress by means
of various information assets, making language environment innovative, flexible, and
interactive. Among the vast array of ICT, multimedia technologies and educational software
are perhaps the most popular and widely used in the language classroom today. We cannot but
share the opinion of I. A. Vereitina [12], who states that in order to be instrumental in forming
foreign language competence, ICT are to be used in a specific educational environment which
has to:

— ensure interactive forms of learning;
be artificially created to provide computer-integrated environment;
provide didactic support of virtually delivered knowledge;
eliminate learners’ physiological resistance to learning in virtual environment;
encourage learners’ individual studies in virtual domain.

The evolution of the term “communicative competence” starts with D. Hymes [13], who
defined it as an aspect of one’s competence which enables the person to negotiate meanings
interpersonally within specific contexts. Focus is put on the ability to communicate
functionally and interactively in a language. Acquiring communicative competence involves
formation of a certain set of language skills, namely: ability to clearly and coherently express
oneself in a foreign language; ability to describe some current, past, future or hypothetical
situation, rendering related emotions and feelings, plans and expectations; ability to speak
fluently and spontaneously, without a tangible need to choose words in a foreign language;
ability to effectively use a foreign language in social communications and perspective
professional activities, ability to find, accumulate, store, transmit, change, and disseminate
information in a foreign language with the help of information and communication tools;
ability to express oneself comprehensively, in detail and logically by means of various
syntactic means; ability to mediate in a foreign language; and the ability to carry out correct
translation of professionally oriented texts. Future officers of the Armed Forces of Ukraine in
the process of their language learning are expected to form communicative competence which
is a synergy of communicative knowledge, skills and abilities. To achieve this, teachers need
to wisely select or develop a set of activities that can be implemented using information and
communication technologies to enhance receptive (listening, reading, audiovisual perception)
and productive (speaking and writing) domains of language competence.

3. RESEARCH METHODS

The study involved a set of research methods that meet its goals and objectives, namely:
theoretical: the analysis of philosophical, sociological, psychological, pedagogical, historical,
and methodological resources to substantiate the theoretical and methodological foundations
of the problem under study; systematization and generalization of the experience of using
modern ICT in the process of language teaching/learning; abstraction, idealization, logical-
structural analysis of the researched problem; empirical: pedagogical experiment to identify
the effectiveness of the use of ICT in formation of communicative competence of future
defense professionals; questionnaire, survey, testing, analysis of cadets' performance of
creative tasks to determine the level of indicators of communicative competence; expert
assessment of forms, methods, means of formation of communicative competence of future
officers and the role of ICT in the process of language training; statistical: methods of
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mathematical statistics to verify the reliability and significance of the results of the conducted
experiment (Fisher's angular transformation criterion).

4. FINDINGS

Experimental basis of the research. The experiment was carried out at the Hetman Petro
Sahaidachnyi National Army Academy with the participation of 237 cadets studying for a
bachelor's degree in the speciality “Combat employment of mechanized units”, of which 115
were experimental group, 122 were control group. At the summative stage of the experiment,
the homogeneity of the selected control and experimental groups according to the distribution
of the level of formation of foreign language communicative competence was confirmed.

For our experiment we formed key (reference) criteria and relevant indicators of the
effectiveness of the process of language training of future military professionals, based on
results of the research carried out by American scholars B. Shpitsberg and V. Cupach [14],
who specify that motivation, knowledge and skills are the main components of
communicative competence. We singled out (Table 1): cognitive criterion — the amount and
quality of language knowledge; understanding the essence and content of terminology; ability
to synthesize, analyze, generalize, structure and produce; motivational criterion — the presence
of cognitive interests and cognitive and communicative needs in the chosen field; the
presence of internal motives for personal and professional growth; desire for self-
improvement; activity criterion — the formation of language skills; development of oral and
written speech; ability to render practical experience in the specialty; professional creativity
and activity. The criteria with their relevant indicators are presented in Table 1.

Table 1

Criteria of communicative competence and their indicators

Criterion of communicative competence Indicator of communicative competence

Focus on obtaining the deepest possible knowledge
and skills in a foreign language

Ability to work with discourse from various sources
Skills to find and categorize information using ICT
Motivational Ability to justify one’s own opinion

Tolerant attitude towards other cultures

Ability to analyze one’s activities

Ability for self-esteem

Ability to be communicative

Knowledge and skills in spelling, morphology, syntax,
and vocabulary

Knowledge of language norms of discourse structure
Grammatical and lexical correctness

Coherent and fluent speech

Ability to perform tasks orally and in writing
Ability to work with modern information and
Cognitive communication technologies

Ability to retell a text in one’s own words and
highlight the main idea

Ability to work with scientific literature, including
electronic resources

Ability to understand what is read and heard

Ability to summarize information from various
sources, including virtual ones

Activity Ability to formulate, express and justify one's own
opinion
Ability to render the gist of a message
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Ability to use foreign language in social, professional
life, and in learning process

Ability to speak in public

Ability to use subject knowledge

Ability to report on one’s educational and professional
activities

Ability to distribute and organize work among others
Ability to cooperate and collaborate

Ability to prevent and resolve conflict situations
Ability to show empathy

Ability to prepare reports on work performed

Ability to present one’s own research and results of
professional activities

To determine the level of formation of communicative competence of future officers of
the Armed Forces by means of ICT, we used the selected criteria, indicators and the designed
scale. Namely, the general level of formation of communicative competence (L) will be

considered by us as an integral indicator of diagnostics of separate criteria and indicators:
Lec =Y7 C, 1)

where C; is the criteria of formation of communicative competence of future officers of
the Armed Forces by means of ICT presented in Table 1:

Ci=33.11j/3 (2)

The adoption of a 3-point scale in assessing the level of communicative competence of
future officers of the Armed Forces and correlating the level of foreign language proficiency
with the European approach determined our choice of a three-level scale for evaluating the
results of the experiment: creative, constructive and reproductive levels of communicative
competence (L. ). The creative level of formation of communicative competence of future

officers of the Armed Forces by means of ICT is characterized by the results of diagnostics
0.7 < L <1 and, accordingly, a high level of manifestation of selected criteria and indicators.
Namely, cadets with a creative level of communicative competence are characterized by
conscious motivation for the development of communicative competence and professional
growth; high level of language knowledge, formation of socio-cultural and communicative
skills, high level of autonomy, creativity and technological skills in accomplishing
educational language tasks; understanding the role of ICT in the language activities of future
officers and the ability to use ICT to achieve personal, educational and professional goals.
The constructive level of formation of communicative competence of future officers of the
Armed Forces by means of ICT was yielded by diagnostics results as 0.4 < L., <0.7, which, in
turn, is due to the uneven manifestation of certain criteria and indicators of experimental
research. Thus, this level encompasses cadets who have a high level of social and
communicative skills as psychological communication abilities, but cannot support them with
strong professional knowledge, because they do not have a conscious intrinsic motivation to
master the profession. On the other hand, it may also include cadets with high performance,
who, at the same time, do not manifest initiative, autonomy, creativity and ability to solve
technological problems. That is, working with such cadets, teachers should pay attention to
those indicators which reduce the general level of communicative competence, and try to
decrease or eliminate them. The reproductive level is characterized by a quantitative
assessment of 0<L <0.4. Here, cadets show insufficient level of autonomy, creativity,
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technological and social communication skills. Future officers with a reproductive level do
not know how to use ICT to tackle professional and educational problems. Teachers’ efforts
here should be aimed at forming basic attitudes, knowledge and skills regarding
communicative competence and the role of ICT for personal and professional development of
future officers.

The following stages of organizing the experimental research on the formation of
communicative competence of future officers by means of ICT were carried out: 1)
organizational stage: based on the results of analysis of resources on the essence, content and
structure of communicative competence, we identified criteria, indicators and levels of
communicative competence of future officers, selected diagnostic tools that would meet the
selected criteria; 2) summative stage: we determined the current state of formation of
communicative competence of cadets participating in the experiment, with the support of
selected tools and characterized the existing tendencies of applying ICT in the language
training of future officers; 3) formative stage: we incorporated various ICT into the process of
language training of future officers in the experimental group; 4) final stage: we assessed the
level of effectiveness of the implemented innovations by comparing the results of re-diagnosis
of cadets from control and experimental groups, and drew conclusions about the levels of
communicative competence of the experiment participants in traditional and modified
learning environments.

Methods for diagnosing the communicative competence formation by means of ICT are
presented in Table 2.
Table 2

Methods for diagnosing the formation of communicative competence by means of ICT

Indicators Diagnostic method Diagnostic tasks

Questionnaire "Motivational-
stimulating component in the
formation of communicative

competence"

To determine the level and nature
of motivation of future officers to
form communicative competence

Im (motivational)

To assess the level of cadets’
Indicator method to assess cadets’ | lexical, sociocultural, research,
communicative competence organizational and reflective
abilities

C: | lc(cognitive)

To study the manifestation of
Survey on social communication | cadets’ personal characteristics
competence that determine the level of
success in communication

la (activity)

To assess the level of cadets’
autonomy and cognitive activity

Cz | lu (autonomy) in the process of solving training

tasks
I, (creativity) Analysis of cadets’ performance To examine cadets’ educational
' y in completing creative tasks and professional creativity

To determine the level of cadets’
technological knowledge and

I, (performance) skills

To assess the effectiveness of
It (forms, methods) forms and methods of teaching/
learning using ICT

Survey on the role of ICT in the

Cs In (means) future officers’ language training

To describe ICT as means for
future officers’ language training

To investigate the nature of

li{innovations) innovations in the use of ICT
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The application of computer technologies in language classroom fostered cadet-centred
learning, gave teachers the possibility to diversify lesson styles, motivated cadets with
different interests and learning styles, provided learning opportunities outside the classroom,
and catered more for individual differences. Flipped classroom was introduced, where input
was being learned or read during self-study and later discussed and explored further in the
classroom. Another methodology, involving ICT, was that of blended learning enhanced by a
technology to cover areas of the curriculum not covered in the classroom.

The classes integrating ICT were conducted to develop receptive and productive
domains of language skills in and outside the classroom and included exploiting the Internet
ready-made exercises and tests, accessing media sites to develop language skills, interacting
with native and non-native speakers via e-mails, social networks, blogs and other Web 2.0
applications; doing online courses; using online reference tools, e.g. online dictionaries;
thesauri, grammar, spelling and pronunciation checkers, encyclopedias, online writing labs
and creating and publishing one’s work.

ICT were used to the advantage of practising writing through plethora of different
mediums, like e-mails, blogs, social networks, wikis, online forums, and discussion boards.
First of all, having cadets complete their writing assignments on computers made everyone’s
life easier. Composing on computers ensured that the pieces of writing were neat and well
arranged; the problem of handwriting legibility was eliminated. Moreover, it saved the time of
editing and providing citations from different sources to enrich the final product. The
undeniable benefit of composing on computers was the possibility of online publishing,
provided by the Internet. This way not only the teacher would read and provide feedback but
people from all over the world, which was a motivating factor for cadets and encouraged them
to take extra effort to make their writings better. An added value was having graphs images,
drawings, hyperlinks, and video added to cadets’ text, making it more interesting and
comprehensible.

Speaking was assisted by technology in two modes, tutorial Computer-Assisted
Language Learning (CALL) and Computer-Mediated Communication (CMC). Tutorial
CALL practice was used to facilitate memory storage of phonemic and morphological
contrasts as well as assist in lexical phrase retrieval. CALL programs that presented electronic
flash cards were employed for cadets to subvocalize when they were learning new words and
phrases. With these programs cadets could compare their own audio recordings with those of
native speakers with diverse accents and receive feedback in a form of automatic speech
recognition. Cadets also had to carry out specific tasks, such as individual sound practice,
word recognition, or short sentence repetition. Dictation exercises were completed online via
the Dragon software or other programs such as Online Dictation, Evernote, TalkTyper,
VoiceAssistant, Speechlogger, or PaperPort. When using the Dragon app cadets received
transcriptions into the foreign language — the best guess as to what the cadet actually said and
if the transcription contained errors, the cadet knew that the pronunciation had deviated.
Using the online program VoiceThread, cadets created collaborative online stories illustrated
with sound, images, and text. Then VoiceThread slides were posted online, giving others
opportunity to address, add comments or answer questions posed by the authors, thereby
enriching the entire project. Learning manage systems (LMSs) were used to make video
postings using a Flash plugin. Teachers used this type of digital tool to allow students to post
their best video recording through the LMS platform, which afforded them more planning
time, thereby enhancing accuracy, increasing linguistic complexity, and fostering fluency.
Another tool widely used during the experimental work was videoconferencing, based mostly
on the platforms of Adobe Connect, Big Blue Button, Microsoft Teams, Skype, Google
Hangout, and Zoom, with cadets and their vis-a-vis exchanging video, images, and text in real
time. Small group videoconferencing — for example, one teacher or native speaker working
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with two or three cadets, evoked quite an intensive speaking experience. The conversations
were recorded and reviewed later for self-evaluations, peer and teacher feedback.

The general level of formation of communicative competence by means of ICT is the
main empirical indicator which proves the efficiency of the work carried out at the formative
stage of the experiment. It reflects the overall impact of individual stages, methods and
approaches on the formation of future officers’ communicative competence. The results of
forming communicative competence are presented in Table 3.

Table 3

The level of forming communicative competence by means of ICT before and
after the formative stage

Levels of evaluation Experimental group Control group
Before After Before After
Number % Number % Number % Number %
Creative 21 18,10 31 26.72 23 19.01 24 19.83
Constructive 62 54.31 74 62.94 66 53.72 68 55.38
Reproductive 32 27.59 12 10.34 33 21.21 30 24.79
115 100 117 100 122 100 122 100

In order to prove the reliability of the received results, a criterion of angular
transformation by Fischer for percentage data after the formative stage was applied.

Table 4
Calculation of the criterion of angular transformation by Fischer
after the formative stage
Groups Creative and constructive Reproductive level of Total
levels of communicative communicative
competence competence

Experimental 105 (89.66%) 11 (10.34%) 115

Control 92 (75.31%) 30 (24.69%) 122

Total 195 42 237

Tabular values:

@1 (89.66%) = 2.3767, ¢, (75.31%) = 2.102, (3)

Empirical value ¢

* (115.122
=(2.376-2.102)-,[=—-"= = 0.401-/61.19 = 2.89 4
Pemp ( ) 115+122 )
Critical values ¢,
0o <1.57(p<0.04) and ¢, <2.28(p<0.01) (5)

If (p;mp > ¢y » then the hypothesis Hi on the increase in the level of communicative

competence in the experimental group in comparison with the results of the control group is
statistically proven. The conducted statistical verification of the experimental results testifies
to the reliability and validity of the changes obtained at the formative stage with the growth of
the level of formation of communicative competence of future officers gained by means of
information and communication technologies. This determines the effectiveness of the
innovations introduced at the formative stage of the experiment.
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5. CONCLUSIONS AND FURTHER RESEARCH PROSPECTS

The fact that ICT support modern principles of learning and language acquisition is
undoubtful. They help create learner-centered, interactive, well-designed, and flexible
learning environment [15]. The study proves that using ICT is definitely instrumental in
forming communicative competence of future army officers by providing powerful
motivation, promoting their autonomy, creativeness and cognitive skills. The rationale behind
integrating ICT into language classroom is giving cadets the ability to work with up-to-date
and authentic sources, facilitating interaction, providing greater freedom and flexibility to
learn at one’s own pace and convenience. The experience of using technology to complement
traditional English classes has proved to be positive and stimulating both for cadets and
teachers, giving them real-life contact with, and exposure to, experiences of native speakers
and enabled future officers to access and research required information worldwide. The
availability and proper use of sources like CALL and LMS software, audio and video clips,
images, animations, e-dictionaries, apps, PowerPoint presentations, etc. was found very
motivating, as they support cadets practicing a language in a different way. It has been
established that employing computer technology as a tool in language teaching increases
cadets’ confidence, professional preparedness, language proficiency and overall academic
skills. In the light of the above-mentioned it can be concluded that developing cadets’
communicative competence using various ICT is effective, as it yields tangible outcomes,
conforms with the present-day requirements of the educational process and meets cadets’
needs. Moreover, this approach can be used both in classroom and during self-study,
providing more freedom and flexibility to learn at one’s own pace and convenience.

As for the prospects for further research, our suggestion is that clear methodological
guidelines as well as practical recommendations should be developed on how to have an
impressive array of ICT tools fully incorporated into the foreign language learning process in
order to facilitate a learning environment that will open new possibilities.

REFERENCES (TRANSLATED AND TRANSLITERATED)

[1] S. Hennessy, K. Ruthven, and S. Brindley, Teacher perspectives on integrating ICT into subject teaching:
Commitment, constraints, caution and change, 2005. [Online]. Available:
http://www.educ.cam.ac.uk/research/projects/istl/WP042.pdf. Accessed on: March 7, 2021. (in English).

[2] M. Yunus, N. Nordin, H. Salehi, C. H. Sun, and M. A. Embi, “Pros and cons of using ICT in teaching
ESL reading and writing, International Education Studies, vol. 6, no. 7, 2013. (in English).

[3] V. Yu. Bykov, “Theoretical and methodological principles of creating and developing modern means and
technologies of learning”, Collection of scientific works marking 10 years of Pedagogical Sciences
Academy existence, vol. 2, 2002. (in Ukrainian).

[4] R. S. Gurevych, I. A. Shakhina, and A. O. Podzygun, “Google classroom as an effective tool of smart
learning and monitoring of students’ knowledge in vocational schools”, Information Technologies and
Learning Tools, vol. 79, no. 5, 2020. (in English).

[5] M. L. Zhaldak, V. Yu. Bykov, and O. Yu. Burov, Theoretical and methodological principles of education
imformatization and practical realization of information and communication technologies in the
educational sphere in Ukraine. Kyiv: Komprynt, 2019. (in Ukrainian).

[6] I Ye. Klak, and N. I. Yatseniuk, “Forming the prospective foreign language teachers’ communicative
competence by means of multimedia teaching technologies”, Information Technologies and Learning
Tools, vol. 76, no. 2, 2020. (in Ukrainian).

[71 A. Yu. Yurzhenko, “An e-course based on the LMS MOODLE to teach maritime English forprofessional
purpose”, Information Technologies and Learning Tools, vol. 71, no. 3, 2019. (in English).

[8] S. Hubackova and M. Ruzickova, “Experience in foreign language teaching with ICT support”, Procedia
Computer Science, Vol. 56, no 3, 2011. (in English).

[9] N. Y. Asabere, and S. E. Enguah, “Integration of expert systems in mobile learning”, International
Journal of Information and Communication Technology Research, vol. 2, no.1, 2012. (in English).

267


http://www.educ.cam.ac.uk/research/projects/istl/WP042.pdf

DOI: 10.33407/itlt.v85i5.4442 ISSN: 2076-8184. Information Technologies and Learning Tools, 2021, Vol 85, Ne5.

[10] S. Livingstone, “Critical reflections on the benefits of ICT in education”, Oxford Review of Education,
vol. 38, no. 1, 2012. (in English).

[11] D. Cakici, “The use of ICT in teaching English as a foreign language”, Participatory Educational
Research, no 4, 2016. (in English).

[12] 1. A. Vereitina, “Virtuality in educational environment”, Higher education, no. 3, 2012. (in Ukrainian).

[13] D. H. Hymes, On Communicative Competence, Sociolinguistics. Harmondsworth: Penguin, 1972. (in
English).

[14] B. H. Spitzberg and W. R. Cupach, Inter Personal Communication Competence. Beverly Hills, CA: Sage,
2012. (in English).

[15] B. Ghasemi and M. Hashemi, “ICT: New wave in English language learning/teaching”, Procedia
Computer Science, vol. 56, no 3, 2011. (in English).

Text of the article was accepted by Editorial Team 23.03.2021

3ACTOCYBAHHS IHOOPMAININHO-KOMYHIKAIUMHUX TEXHOJIOT' T ITPA
®OPMYBAHHI IHIHIOMOBHOI KOMIIETEHTHOCTI MAUBYTHIX O®IIIEPIB
3BPOMHUX CIJI YKPATHHA

CoBrap Oxcana MuxaiijiBna

KaHJIUJIAT NeJaroriyHuxX HayK, JIOUEHT Kadeapu iIHO3eMHHX MOB Ta BICHKOBOT'O MEPEKIIaLy
HamionaneHa akaziemist CyXonmyTHHX Bilichbk iMeHI rerbMana [lerpa Caraiinaunoro, M. JIbBiB, Ykpaina
ORCID ID 0000-0002-3101-7409

okssov@yahoo.com

AHoTaunisn. Y crarti HaBeAEHO aHalli3, TEOPETHYHE OOTPYHTYBAHHS Ta PE3yNbTaTH EMITIPUYHOL
anpoOanii BUKOpUCTaHHS iHQopMauiiHO-KoMyHiKkaniduux TtexHonoriii  (IKT) 3 wmeroro
(hopMyBaHHSI IHIIOMOBHOI KOMYHIKATHBHOI ~ KOMIIETEHTHOCTI y MaiOyTHiX odiuepiB 30poitHux
Cun Ykpainu. Hanano orssin IKT Ta npointoctpoBaHo crioco0u iX iHTerpaiii B mpolec BUBYECHH:I
1HO3eMHOT MOBH Y BIHCHKOBHX 3aKJaJilaX BHIIOI OCBITH. 3 METOIO MiATBEPXKEHHS JOLILHOCTI Ta
edexruBHocTi BripoBapkeHHs1 IKT y HaBuanbHHMi npoliec BIHCHKOBHX IPOBEICHO NEIaroriyHui
eKCIIEPUMEHT Ta ONHCAHO HOro pe3yinbTaTH. Pe3ynbraToM ekcrepuMeHTy Oyiao BCTaHOBJIEHO
MiZIBUIICHHS CAMOOLIIHKH, Kpalle OBOJOMIHHA KOMYHIKATUBHHMMH BMIHHSIMH, 3POCTaHHS
npodeciiiHol MiAroTOBIEHOCTI Ta 3aralibHUX aKaJeMIYHMX HAaBUYOK KypCaHTIB. BrpoBamkeHHs
IKT Takok BHSBHJIOCH BaXKIIUBMM JijIsl 3a0€3IMEUSHHS TOTYXKHOI MOTHBAIlii, BIUIMBAIOYM Ha
CTaBJICHHS KypCAHTIB J0 BHUBYEHHS MOBH Ta CIPHUSIOYH CAMOCTIHHOCTI, TBOPYOCTI Ta PO3BUTKY
Mi3HABAJIbHUX HaBUYOK. JInisi MaiOyTHIX odilepiB MOXKIMBICTh B3a€MOJIl Ta CIUIKYBaHHS 3
HOCISIMM MOBH, KOJETaMH YH BIHCHKOBUMH EKCIIEPTaMHM, 3aJy4EHHS 10 MIKHAPOIHUX TMPOEKTIB
LJISIXOM BUKOPUCTaHHS BiJIeOYaTiB 1 3/1MCHEHHs Tene()OHHHX I3BIHKIB BHUSBHJIOCH OCOOJIHBO
HAAWXAI09uM Ta cruMyiTiorounM gocBigom. Cepen mepeBar iHTerpamii iH(popmamiifHO-
KOMYHIKaIllifHIX TEXHOJIOTiH OYII0 BHSABICHO MOXIIUBICTh OOMPATH Ta MPHCTOCOBYBATH MaTepiali
Ta 3aBOAHHA Ul PO3BHTKY KOMYHIKATHBHOI KOMIIETEHTHOCTI 3aJIeXKHO BiJ CTWIIIO HABYAHHS
OKpEMHX KYPCaHTIB, y TaKHi CHOCIO CIpusOYM iHAWBiMyami3allii HaBYaHHA. Byino BUSBIIEHO, IO
BUKOPHCTAHHS HA0YHOCTI, a caMe 300pakeHb, BiJieo, rpadiku Ta LIIOCTpalliil, a TakoX aymio Ta
BiJleOpecypcCiB CIIOHYKAJIO KypCaHTIiB 10 OLTBII aKTUBHOTO TOBOPIHHS Ta YWTAHHS W ITOJIETIIYBAJIO
CIPUIHATTS TEKCTiB. Pa3oM 3 TEXHONOTiSIMH KypCaHTH OTPHMAJH OUTBIINI KOHTPOJIb HaJ CBOIM
HABYAHHAM 1 OitbIie cBOOOIM [T CHIBIpAIl B ayIUTOpIi Ta mo3a HEero.

KarouoBi caoBa: iHpopmaniiiHo-komyHikamiiHi TexHomorii (IKT); kypcantw; iHmomoBHa
KOMYHIKaTHBHA KOMIICTCHTHICTh; BUBYCHHS MOBH.

HNCITOJIb30BAHUE NTHO®OPMAIIMOHHO-KOMMYHUKAIIMOHHbIX
TEXHOJIOT U TPU ®OPMUPOBAHUN UHOSA3BIYHON
KOMMYHUKATUBHOM KOMIETEHTHOCTH BYAYIIIUX O®UIIEPOB
BOOPYXEHHBIX CHJI YKPAUHDBI
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Cosrap Oxcana MuxaiijioBHa

KaHJUIAT [earormIeCKiX HAaYK, TOIEHT Kadeaphl HHOCTPAHHBIX SI3BIKOB M BOCHHOTO TIEpeBO/Ia
HanmonanpHast akaieMusi CyXOMyTHBIX BOMCK UMeHH retMmana [lerpa Caraiigaunoro, r. JIbBOB, YKpanHa
ORCID ID 0000-0002-3101-7409

okssov@yahoo.com

AHHOTanmus. B craree mnpeacTaBieH aHa M3, TEOPETHUECKOE OOOCHOBAaHHME M PE3YIbTAThI
SMIIUPUYECKON  ampodaimuu  MH(OPMAaMOHHO-KOMMYHUKAMOHHBIX — TexHonoruit  (MKT),
WCIIONIb3yeMBIX B KadecTBe MHCTPYMEHTa, HoMoraromero oyaymumm oduuepam BoopykeHHBIX
Cunt YKpauHBI OBJIaJIETh WHOSI3BIYHON KOMMYHHKAaTHBHOW KomrereHiwmell. [IpeacraBnen 0030p
pasznmmunbix MKT, wucnonb3yeMmbIX Npu OOydeHHMH SI3bIKaM; a TakkKe OOOCHOBaHA WHTETPAIHs
MH()OPMALMOHHO-KOMMYHHKAIIMOHHBIX TEXHOJNIOTMHA B TIporecc o0y4deHus KypcaHrtoB. Jlis
npoBepku 3pdektuBHOcTH VKT B BOCGHHOW yueOHOW cpene ObUT MPOBEACH IENarorndecKuid
9KCIIEPUMEHT; OMMCAHBI €T0 PE3YNIBTAThl. DKCIIEPUMEHT JI0Ka3ai 3P (PEeKTHBHOCTh UCIIOIb30BaHUS
UKT B mpouecce u3y4eHHss HHOCTPAHHOTO sI3bIKA B BBICIIEM BOSHHOM Y4eOHOM 3aBEJICHUH, YTO
NPUBEJIO K TOBBIIIEHUIO CAMOOLIEHKH KYPCaHTOB, YPOBHS BJIQJCHHS SI3BIKOM, ITpOdeccroHabHOMI
MIO/ITOTOBKY 1 OOIIMX aKkajeMuueckux HaBblkoB. BHeapenne MKT Takxke chIrpaio BayKHYIO pOJib B
obecrieyeHnM MOIIHOW MOTHBAIlMM, OKa3aJo BIHMSHHE HAa OTHOIIEHHE KYpCAaHTOB K HM3YYEHHUIO
S3bIKa W CIIOCOOCTBOBAJIIO aBTOHOMMH, TBOPUYECTBY M Pa3BUTHIO KOTHHTHBHBIX HaBBIKOB. Jliist
Oynymux opHIEpPOB BO3MOXXHOCTh B3aUMOJICHCTBHS U PEAIbHOIO KOHTAKTa C HOCUTENSIMU SI3bIKa,
KOJUIETaMM WJIM BOEHHBIMM JKCIIEPTaMH, a TaKKe ydacTHe B MEXKIYHAPOIHBIX MPOEKTaX IyTeM
UCIIOJIb30BaHMSl BHJIEOYATOB M BHJ/ICO3BOHKOB OKa3aJloCh OCOOCHHO pe3ynbTaTUBHBIM. Cpenu
CHJIBHBIX CTOPOH MHTErpanyy HHPOPMaIOHHO-KOMMYHHKAIIMOHHBIX TEXHOJIOTHH — CIIOCOOHOCTh
BBIOMpATh ¥ TPHUCIOCAONIMBATE MaTepualbl M 3a/aHHsi B 3aBUCHMOCTH OT CTHJIS OOy4eHHs
KQXJI0ro KypcaHTa. lcnonb3oBaHWE HAIJISAHBIX MOCOOMH, TakMX KaK HW300paKeHWs, BUJIEO,
uHporpaduka, MyIbTUMEINIHbIE TIPE3CHTAIIMH MOTUBHPOBAIO KYPCAHTOB 3aHHUMAThCSl YTCHHUEM,
o0Jjeryast BOCIPUATHE TEKCTOB, HIIFOCTPUPOBAHHBIX N300paKEHUAMH, TPpadHKOH, ayano U BHIEO.
Hapsny c TexHONOrHAMH KypCaHTBHI IOJIYYWIM OONBIIMA KOHTPOJb HAJ CBOUM OOy4eHHEM H
Ooutbilie CBOOO/IBI I COBMECTHOM paboThI B KJIacce U BHE Kilacca.

KawueBble cioBa: uHpopMairoHHO-kOMMyHHKaoHHble TexHoioruu (MKT);, kypcaHThr,
WHOSI3bIYHAS KOMMYHUKATHBHASI KOMIIETCHIINS; U3yUCHHE SI3bIKA.
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