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TRAINING IN DIGITAL ENTREPRENEURSHIP AS A BASIS FOR FORMING THE

INTELLECTUAL CAPITAL OF NATION

Abstract. Nowadays, digital technologies have a significant impact on how business perceptions
change and how new businesses are created. The new technological paradigm harnesses the
potential of collaboration and intellectual capital to develop and implement more robust and
sustainable entrepreneurial initiatives. However, while a research in digital entrepreneurship is
relevant and timely, there is a limited amount of studies on the real impact of digital technology
and intellectual capital on entrepreneurship education, although inquiries into digital
entrepreneurship theory and practice have drawn more attention in the recent years. Moreover, at
the current level of globalization, society, as practice shows (the situation with COVID-19), is not
protected from global shocks in the form of chain crises and pandemics. Therefore, digital
entrepreneurship is also able to help solve the economic problems caused by the above
phenomena. The purpose of the article is to analyse and clarify various aspects of training students
of economic specialties in digital entrepreneurship; formulate the tasks that arise while using
digital technologies in the economy, and determine the ways to solve them in the education
system. Among many forms of digital entrepreneurship training, online courses are one of the
strongest trends and they do affect the content and flow of teaching and learning. This article also
focuses on better understanding the skills, opportunities, and risks involved in using the online
courses as a new way of training entrepreneurship in higher education system. The authors
empirically study the problems and drivers for developing such courses as a new pedagogical
concept. The results show that such a course is flexible in time and space and can therefore
contribute to the accessibility of entrepreneurship education.

Keywords: digital economy; intellectual capital; online courses; education innovations; online
education and training; aggregator; digitization; entrepreneurship.
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1. INTRODUCTION

Problem statement. In the resent years, the development of technologies such as cloud
computing, social media, the Internet of things, the Big Data analysis and robotics have led to
the emergence of new methods of cooperation, resource management, product design, and the
development of new standards and solutions. This rapid development has profoundly changed
the competitive environment, as well as, traditional business strategies, models and processes
[1]. Digital technologies have created novel entrepreneurship and digital start-ups that
incorporate new technologies as an essential component of their business models and
operations. In this sense, digital technologies are the activators of entrepreneurship [2] and
come in many forms, such as digital products or services, or digital platforms, etc. [3].
Traditional economy yields to innovative one, and intellectual capital becomes the main
source of surplus value. Examples of this transformation are online businesses that can engage
with customers and stakeholders through new channels (Netflix), provide multidimensional
and personalized services (Uber, Airbnb), use social networks to outsource and promote
products (Upwork and Kickstarter) or test the potential of a business idea (Quirky). Moreover,
new digital technologies support the creation of new services when a set of agents with
diverse goals and motives dynamically interacts to execute business processes (LinkedIn). In
an era of global economic competition, the digital-based industry has changed the model,
strategy, and value creation of a new business.

Higher education plays an important role in stimulating the growth of innovation and
training professionals for digital economy enterprises, that is creating intellectual capital
essentially. Distance education technologies and the use of digital educational content
contribute to broadening access to education and improving its quality, both for higher and
secondary education. However, the higher education system also faces challenges in the direct
implementation of digital entrepreneurship education. It is necessary to develop and
implement training programs for entrepreneurship education with a greater approximation to
the content of digital technologies and digital transformation of the economy: students should
be taught comprehensive logic (computational thinking), including both modelling tools and
methods of data analysis and information gathering. In addition, the skills associated with the
analysis of complex systems will help conduct business in the future immediate
entrepreneurial practice.

Analysis of recent research and publications. In recent decades, digital technologies
across the global community have found widespread use and acceptance at all levels. These
digital technologies offer entrepreneurs exciting innovative opportunities [1]. At the same
time, digital technology and related entrepreneurship have caused not only economic growth
but also competitive turbulence and institutional changes in the higher education system [3].
According to Education International [4], the global education market is $ 4.5-5.0 trillion, and
in the coming years it promises to increase to $ 6-7 trillion. The share of online education in it
is about 3%, or $ 165 billion. Due to the steady growth dynamics, the digital part of the
industry promises to overcome the $ 240 billion mark by 2023, adding more than 5% per
year.

[5] provides a structured literature review of digital entrepreneurship to generate
insights into recent developments in the field, critique the research to date, and identify
opportunities for future research. Analysis of 133 scholarly articles by discipline, time,
methodology, geography and theoretical focus informs that digital entrepreneurship research
has been fragmented, divergent and slow to respond to practice. However, the field is now
rapidly acquiring legitimacy and an identity, growing rapidly and is becoming more
interdisciplinary.
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Famous Indonesian scientists [6] argued, that digital transformation in entrepreneurship
education is a new approach and an important challenge in education to prepare students in
the face of technological change. Currently, building a technology-based entrepreneurship
education curriculum is critical, whereby the digitalization process can expand student
partnerships and networks with their peers across countries, entrepreneurial educators, and the
business communities. In particular, students will use digital tools to learn entrepreneurial
skills such as business feasibility and market research as well as designing their own business
plans.

The pedagogical methodology, proposed in [7] is based on a design-way of thinking,
digital competences and entrepreneurial spirit, together with an experimental culture of
creating, and collaborating in order to improve students’ innovative, co-creative and
collaborative way of thinking and making. The main finding is that the proposed pedagogy
enhanced innovative, collaborative and co-creative student competences. Moreover, digital
and entrepreneurial skills gave the ability to the students to create new valuable products and
services. [8] argues, that the process of digital transformation of education primarily involves
the transformation of the learning process and methods, a new level of cooperation with all
participants in the educational process to make quick and effective management decisions
based on Big Data technologies and expanded opportunities to meet students' educational
needs. All these processes require an understanding of the ways of using digital technologies
and services, taking into account modern techno-trends and trends in digital technologies.

The digital economy, including digital entrepreneurship, is becoming a priority for
Ukraine for socio-economic development in the following 20 years. In today's business
environment one of the key issues for any company (whether a traditional industrial company
that digitally transforms its own production and management system; or a software
development company; or a start-up that is just starting its own business path) is staffing. This
issue is especially relevant in the context of the digital economy, when professionals are being
challenged by completely new requirements that were previously applied solely to
information technology professionals.

The purpose of the article is to analyse and clarify various aspects of training students
of economic specialties in digital entrepreneurship; formulate the tasks that arise while using
digital technologies in the economy, and determine the ways to solve them in the education
system in order to improve essential intellectual capital creation.

2. METHODS

The conducted research is based on the use of general scientific and theoretical
methods: analysis and synthesis of scientific, technical and pedagogical literature on the
introduction of digital technologies in the educational sector, development of digital economy
and entrepreneurship; systemic, inductive, deductive approaches; interpretation of research
results; as well as a hands-on approach.

3. FINDINGS

Intellectual capital becomes today the basis for the national wealth formation, a key
resource for economic growth and determines the competitiveness of economic systems [9],
[14]. According to the World Bank and the United Nations Development Program, today
physical capital (accumulated material wealth) makes up no more than 20% of the world
welfare, about the same part is formed by natural resources, the rest is human capital, while in
most developed countries of the world the latter varies between 70-80% [10], [11]. The global
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market of high-tech products and technologies, according to recent estimates, is almost $ 4
trillion. Today, Ukraine ranks 82nd with an overall share of only 0.2% in this market; at the
same time being 17th in the world in knowledge production, 1st in the number of developed
utility models and 17th in patents by origin. Unfortunately, there is a tendency to deteriorate
our country's position in this ranking: thus, in 2013, the domestic economy was the first in
knowledge production, and in 2015, it was already the 14th [12].

According to the Global Competitiveness Index of the World Economic Forum, the top
ten are respectively: Singapore (84.8), United States of America (83.7), Hong Kong (83.1),
Netherlands (82.4), Switzerland (82.3) , Japan (82.3), Germany (81.8), Sweden (81.2), United
Kingdom (81.2), Denmark (81.2). Ukraine unfortunately ranks 85th among 141 countries that
are listed in the Index [13]. Moreover, according to the Report, one of the indicators of the
greatest weight among the aggregate used to calculate the rating is “innovation and
development factors”, thus, an analysis of the performance indicators of these economies in
this area makes it possible to draw a conclusion on the results of the impact of economic
intellectualization on its competitiveness [1]. So, according to the Global Innovation Index,
the top ten overall rankings are: Switzerland (Index - 67.24), Sweden (63.65), United States of
America (61.73), Netherlands (61.44), United Kingdom (61, 30), Finland (59.83), Denmark
(58.44), Singapore (58.37), Germany (58.19), Israel (57.43). Ukraine ranked 47th place out of
128th with a result of 37.40 [12]. Hence, there is an obvious correlation, with some
exceptions, of leaders’ positions in both ratings, which suggests that the competitiveness of
the country's economy is determined by the scientific and technological development and the
volume of investments in an intellectual capital [1].

One of the important manifestations of the intellectual capital of an individual
entrepreneur is the ability to adapt quickly to the new demands of society in an increasingly
proliferating digital economy. The modern world offers a wide range of opportunities for
realizing the entrepreneurial potential of a person, moreover, this process is two-sided: on the
one hand, the person realizes their intellectual capital, creating an additional value by doing
business in the digital environment, on the other — in the process of acquiring knowledge and
skills for a new format for doing business — generates and multiplies initial intellectual
capital. Digital entrepreneurship is a phenomenon that has emerged from technological assets
such as the Internet and ICT [14]. “a sub-category of entrepreneurship that digitizes part or all
of what would be physical in a traditional organization” [15]. Moreover, at the current level of
globalization, society, as practice shows (the situation with COVID-19), is not protected from
global shocks in the form of chain crises and pandemics. According to ILO, almost 25 million
jobs could be lost worldwide as a result of COVID-19 [16].

Therefore, digital entrepreneurship is also able to help solve the economic problems
caused by the above phenomena. In particular, to help maintain business activity, create new
jobs, generate fiscal and financial processes, and more. Sometimes, the transfer of economic
activity to the digital plane could become the needed leverage that contributes to at least the
minimum preservation of sustainable development.

Let us consider the concepts of a business model and a digital entrepreneurship product.
Herewith, we understand a product as an entity (a commodity or a service) that has a value
(for example, food, a car, or a medical service), and a business model as a set of processes
aimed at creating values and delivering them to consumers.

Historically, there are plenty of common goods and services in the world, all united by
the fact that certain resources are needed to produce each copy of such a product. But new
kind of products are being created: ones, the cost of manufacturing each copy of which is
equal to zero (recorded music, photos, software, and so on). With the development of
technology (the emergence of computer networks, cloud technologies, artificial intelligence,
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data analysis, etc.), there is a unique opportunity to copy products continuously and for free.
This is a digital product.

A digital asset is something that allows you to produce a product (duplicate a product or
provide services) production cost of each subsequent copy of which is zero (for example, your
online store through which you sell a nuclear reactor monitoring database that will allow you
to build forecasts and make experiments).

Digital transformation is the transition from the production of tangible products to the
production of digital products, as well as (or) the transition to business models that use digital
assets.

Information industry is a wider term that defines a broader phenomenon that includes
components other than information technology, such as management, logistics, labour
organization, and the like.

In the framework of this article, we can define digital entrepreneurship as the activity
aimed at the production, processing, storage and distribution of digital goods and knowledge.

Accordingly, digital infrastructure is a set of digital tools and systems that offer
connectivity, collaboration, and computing technology:

— using digital infrastructure is a socio-technical process. A number of key
considerations can be drawn from the above definitions to characterize the digital
entrepreneurship ecosystem:

— view entrepreneurship as a dynamic process aimed at transforming opportunities into
innovative solutions and endeavours;

— take into consideration the expansion of the role of digital technologies, both object
and domain, where value proposition is created through product development and
organizational transformation;

— assess the impact of digitization on connecting business entities and supporting a
new environment for business processes, as well as for the emergence of the digital
business community.

In a digital entrepreneurship ecosystem, it may be relevant to distinguish between
digital output ecosystems and digital environment. In digital ecosystems, business motivation
prevails, and people and groups generally seek to participate in innovative business processes,
trying to develop and sell new digital solutions. On the other hand, digital ecosystems can
contain a wider range of scenarios and motivations. In fact, digital ecosystems can focus on
the development of intellectual capital (such as creating new cancer therapies or developing
algorithms to assess the impact of climate change), for which it is easier to anticipate more
"intangible" motivations such as the impact of social networks, popularity in the Internet,
emotional goals and glory.

[Mlustrative examples are as follows: the idea management system and virtual
collaboration suite, crowdfunding and crowdsourcing platforms, social media tools that gather
thoughts and commentary for analysis to get strategic and operational information.

Entrepreneurial agents interact with other entities to increase the potential for success of
the business process by maximizing market acceptance, social relevance, technological
opportunity and economic sustainability. Such interaction can be described by a series of
actions or "flows" performed within digital entrepreneurship (see Table 1).

We offer a course consisting of four disciplines, two modules in each discipline. The
course requires no special prerequisites and aims to prepare students for the implementation
of their own business ideas. Therefore, the course provides basic knowledge and methods, as
well as the means of their implementation, in order to acquire competencies for the creation of
your own digital enterprise by the end of the course. In addition, the elements and methods of
the course are taught in consequent stages, with a focus on the customer's values, which are
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the reason for consuming or buying the products or services and building the global value
chains.

Table 1
The digital entrepreneurship ecosystem and its impact on professional
competencies
Key components of
the digital Components . Digital technologies
. . Business processes

entrepreneurship description used

ecosystem

1 2 3 4
Stakeholders form an Testing business ideas Orllalcl)rz;:?dclls;il\l/zsrlron

Conceptualization idea of a digital product, ’

service or solution

Pitching business ideas

platforms, blogs,
forums, social media

Product creation

Development of digital
resources or
transformable ones

Collaborative design
and development, user
involvement,
expertise, innovation

Virtual prototyping,
online contests, digital
packages for 3D
printers

Decision-making

Choosing a solution
among various possible

Valuation of
investments, formation

Appropriate machine
learning algorithms,

systems . of teams, partners decision-making
alternatives . .
involvement simulators
Stakeholders strengthen Partnership Professional social
Networking their relationships for development, early networks and expert
business purposes client base, networking communities
. o Recommendations,
Promoting a specific L.
. . . . communication in
. . . solution, alternative, or Business Marketing, . .
Digital Marketing resource developed b omotine ideas professional social
P y p g networks, SEO-
others L
optimization
. . .. Web crawlers and
Access to information or Fundraising, Asset W
shared software
Requests resources owned or Development,
. . development (PaaS)
generated by others Strategic Design
platforms
Stakeholders use Coordination . .
. >u natt Digital Markets and
Exchange publicly available mechanisms, IT . .
. Virtual Communities
resources cooperation strategy
Recommendation
. Strategic consultin systems and online
Stakeholders provide el wmne, y .
Offer expertise, knowledge compliance tools

advice and expertise

dissemination

support collective
intelligence

Transfer of goods and
services

Transfer of information
or money

E-commerce, product /
service distribution,
digital trade

Online platforms,
cross-border
transactions

An important step in the learning process is to create their own business model. To do
this, students learn what a digital economy business model is, how they are classified, and
how to create one. Table 2 provides an overview of the core modules of the Digital
Entrepreneurship online course. The first stage begins with a review of the terminology of
digital content and essentials in processing latter, the basics of digital business models and
digital economy. The second step explains why USP (Unique Point of Sale) is important, how
customer value is determined, how value chains are created in the new economy, and what
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useful methods and tools could be used to develop your own business model. As a result, in
the third stage a business model is developed, using Uber, Tesla, Netflix etc. as an example. If
desired, the task could be switched as to create business models for the domestic start-ups and
links to possible solutions are provided.

To emphasize the practicality of this concept, the real experience of start-up founders is
explored upon completion. In the fourth stage, students create their own projects and report on
the experience gained from the project work and analyse the shortcomings of the developed
business model and suggest ways to successfully advance it. As a result of the Digital
Entrepreneurship course, participants gain knowledge of useful methods for digital
entrepreneurship projects and can develop a business model for their own start-up idea.

Table 2.
Digital Entrepreneurship course core modules
Modules Topics Skills
1 2 3
1. Digital entrepreneurship 1. Digital business model — professional online profiles
business processes, templates | development methods creation;
and diagrams — browsing, searching and
2. Learning the basic filtering data, information and
patterns of digital digital content;
entrepreneurship — copyright;
— programming;
— entrepreneurship patterns
2. Consumer value 1. Defining customer — digital marketing;
value — digital data exchange;
2. Introducing digital — digital collaboration;
entrepreneurship — Internet of Things;
— global value chains
3. Business model generation | 1. Developing a business — solving the technical
model for a given start-up | problems;
- - — determination of needs
2. Comparative analysis of d technolosical recall:
business models an ) & .
— creative use of digital
technologies
4. Create your own project 1. Defining the purpose - starting your own business
and limitations of the
project
2. Pitch
3. Online survey

Upon completion of the course, students automatically take the online survey and
receive a certificate in case of scoring at least 75% of true answers. To facilitate the online
course, it is necessary to create a specialized site — an aggregator. An aggregator is a web
application or a website that integrates data from multiple sources into one with a mere user-
friendly interface. The aggregator architecture includes an interface and a computing module
combined with various xml files, including both assessment information and course content.
The architecture is represented in Fig. 1.
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Course aggregator frontend module

Monitoring
database

Computing module Users
database

! Course options;
Question base;

e materials
weight issues R cription
(XML) (XML)

Figure 1. Digital Entrepreneurship Course Aggregator Architecture

The frontend module is used both for student evaluation and for displaying the
assessment results. It also provides links to the University Cloud-Oriented Platform [17]
where this course is hosted. XML files allow teachers to dynamically modify the assessment
tools, the weights of standard survey questions according to the suggestions that students can
provide. Finally, the aggregator includes a monitoring service that collects course usage
statistics and feedback services, so that students can present pitches of their own projects and
submit possible suggestions.

The aggregator can be used not only in Digital Entrepreneurship training but also in
ancillary training courses, for example: Cybersecurity and Digital Design.

To determine the parameters of the course on digital entrepreneurship, an empirical
study was conducted by interviewing number of students (sample is random, 678 respondents
of Kyiv National Economic University).

The questionnaire used for this purpose included the following questions:

— How important are e-learning resources for you when studying the disciplines?

(43.3% - very important, 36.8% - apparently important, 15.4% - difficult to answer,
3.2% - apparently not important, 1.3% - not important at all);

— Are student learning materials usually available and of open access? (32% -
completely agree, 37.4% - apparently agree, 16.4% - difficult to answer, 10.8% -
apparently disagree, 3.4% - strongly disagree);

— How do you estimate the amount of educational material that must be mastered
within the course of digital entrepreneurship (31.6% - quite large, 43.4% - apparently
large, 23.4% - medium, 1.5% - apparently small, 0.1% - quite small).

It is worth noting, that 19 out of 30 students majoring in Systems Analysis fully agreed
to regularly use the online course on digital entrepreneurship. Respondents also agreed that it
is possible to adapt the online course to the individual pace of learning. The main problems of
this course are the lack of self-discipline compared to lectures with mandatory university
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attendance, and the problem of teaching (the need for special equipment and infrastructure for
video recording and course support), focusing on a small area of content.

4. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

Digital technologies change the way we do business or start a new one. Universities are
launching new initiatives to implement novel forms of academic entrepreneurship. Digital
technologies are ubiquitous and offer open and flexible opportunities for convergence and
creativity. These technologies are announcing new forms of organization and new business
models. Digital technologies mean that academic enterprises can use standardized tools to
support academic business processes within the company, and as a result more and more data
and processes move outward. Researchers and academics can now reach out to a wide
audience to open up new opportunities and enhance their ideas.

Online courses are changing the way people use and share digital knowledge, creating
new opportunities for learning and developing skills in market-relevant areas, such as
innovation management and entrepreneurship. They are predefined for a large audience, and
can be considered as an appropriate tool for teaching entrepreneurship courses, as they can
enhance personal entrepreneurial attitudes, improve skills in working within the digital world.

Thanks to their simplicity, scalability, flexibility and economic benefits, online
courses can provide a large heterogeneous audience with convenient business education
tools. Nevertheless, unlike the study of traditional subjects, entrepreneurial training is best
spread through the practical process, although the available pedagogy in this aspect is
scarce. Therefore, further research is needed to develop methods for improving the
cognitive skills, maintaining regularity of classes, and reducing the number of failures
during training. Given the large number of economics students whose demand needs to be
met, it is important to develop meaningful and cost-effective processes for evaluating such
courses, introduce new meta-training to effectively master the course, and bring training to
practice as close as possible.
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AHoTtanig. Y Ham yac nu@poBl TEXHOJOTii CYTTEBO BIUIMBAIOTH Ha 3MiHY YSBJICHb MPO
HiANPUEMHUIIBKY HisUTBHICT Ta CTBOPEHHS HOBHX HianmpueMcTB. HoBa TeXHOJIOTIYHA Hapajaurma
BUKOPHCTOBYE TIOTCHIIa] CIBIpami Ta IHTEJIEKTyaJbHOTO KaIliTalxy Uil pPO3pOOKH Ta
BIIPOBADKEHHS OUTBII  HANIMHUX 1 CTIHKAX MANPUEMHHUIBKUX iHimiatuB. OmHak, xo4a
JOCITI/DKEHHST acTeKTiB IU(POBOTO MiANPUEMHUITBA € aKTyaIbHHUM Ta CBO€YACHHM, iCHYE
oOMexeHa KUTbKICTh HAYKOBHX IOCHIPKEHb MPO peajbHU BIUIMB IU(GPOBHX TEXHOJOTIH Ta
IHTEJIEKTYaJbHOTO KaImliTaay Ha TPOIeC IiIMPHUEMHHUIILKOI OCBITH, X04a IOCIHIHKEHHS Teopii Ta
MIPAKTUKU A(POBOTO MiIMTPUEMHHIITBA PUBEPTAE BCE OLBINY yBary BUeHHUX B OCTaHHI poku. Jlo
TOTO X, 3a Cy4acHOro piBHs IioOaiizamii, CycIIBCTBO, SIK MOKa3ye IpakTHKa (CUTyauis 3
COVID-19), He 3axuiieHe BiJl CBITOBUX IOTPSICIHb y BUIJISIAL JIAHIIOTOBUX KPH3 Ta TaHAEMIH.
Tomy umdpoBe MiIIPUEMHUNTBO 3JaTHE JOMOMOITH Y BHPIIICHHI CKOHOMIYHHX MPOOIeM,
CIPUYMHEHHUX BUILE3TaJaHNMU SBUIIAMH. MeTO0 CTaTTi € aHalli3 Ta YTOYHEHHS Pi3HUX acHEKTiB
HaBYaHHS  CTY/AGHTIB  E€KOHOMIYHMX  CHeliajbHOCTeH  1Hu(ppoOBOMY  IiANPUEMHHULTBY,
(opmymoBaHHs 3a1a4 (1podiem), sIKi BUHUKAIOTH I1iJ] Yac BUKOPUCTAHHS LU(PPOBUX TEXHOJIOTIH B
€KOHOMIIli, Ta OKpECJIeHHS NUIIXiB iX BHpIMmeHHS B cucteMmi ocBiTH. Cepenm Oaratbox ¢opm
HaBYaHHI MUPPOBOMY MIANPUEMHHIITBY caMe€ OHJIAHH KYpCH € OJHIEI0 3 HaWCHIBHINIMX
TEHJCHII. K BIUIMBAIOTh HA 3MICT HaBYaHHsA. J[aHy CTaTTIO TaKOX MPHUCBSIYCHO KPAIIOMY
PO3YMIHHIO HEOOXiTHUX HABHYOK, MOXJIMBOCTEH Ta pPHU3WKIB, N0 BHHHUKAIOTH YHACIIJIOK
BUKOPHUCTAaHHSI OHJAWH KypCiB $K HOBOro croco0y HaBYaHHsS MIAMPUEMHUITBY Y BHIIKX
HaBYAJIbHUX 3aKiaiaX. ABTOPH eMITIPUYHO IOCHTI/PKYIOTh POOJIEMH Ta HAJAIITOBYIOTh JpaiiBepu
JUISL pO3POOKM TakUX KypciB sSIK HOBOI INejaroriyHoi KoHuemnuii. Pesynpraté mokasyroTs, 1o
HNoAiOHMH Kypc € THYYKMM Yy dYaci Ta HpOCTOpi i TOMY MOXE CHPHUSTH JOCTYIHOCTI
i AMPUEMHUIIBKOT OCBITH.

KuouoBi cioBa: nuppoBa eKOHOMIKa; IHTEICKTyallbHUIM KalliTal, OHJAWH KypCH; iHHOBAIll B
OCBITI; OHJIal{H OCBiTa; arperaTrop; HM(poBizaLis; MiANPUEMHHULTBO.
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AnHotanusi. B Hame Bpems nudpoBbie TEXHOJIOTUH CYIIECTBEHHO BIHSIOT Ha TO, KaK MEHsETCS
HpEeJCTaBICHUE O MPEANPUHUMATEIBCKON NESITEIBHOCTH U KaK CO3JAI0TCSI HOBBIE MPENIPUSTHSL.
HoBas  TexHomormdeckass  HapagurMa  UCMOJB3YeT  IOTEHIMAN  COTPYyIHHYECTBA H
MHTEJUIEKTYaIbHOTO KaluTajia Ui pa3paboTKu W BHEApPEHHs Ooyiee HAAEKHBIX M yCTOHYMBBIX
NpeANPUHUMATENbCKUX WHUOWATUB. ONHAKO, XOTA HCCICNOBAHHUS AacleKTOB LU(POBOTO
NPEANPUHAMATENbCTBA SBIIAIOTCS] aKTyalbHBIMH U CBOEBPEMEHHBIMH, CYLIECTBYET HE TaK MHOTO
HAayYHBIX HCCIECIOBAHMH OTHOCHUTEIBHO pEANbHOTO BIHUAHUS NOH(QPOBBIX TEXHONOTHH W
MHTEJUIEKTYalbHOTO ~KaluTaja Ha IPOILecC MNPEeANPHHUMATEIBCKOr0 00pa3oBaHUs, XOTA
UCCIIEJIOBAaHMSl TEOPMM W IIPAKTUKU LU(GPOBOro NpeaNpHHUMATENBCTBA IPHUBIEKIN OO0JIbIIOE
BHMMaHHME YYEHBIX B Iociemanue roabl. K ToMmy ke, mpu COBPEMEHHOM YpPOBHE IIIOOAM3aLUH,
o01ecTBO, Kak MokasbiBaeT npaktuka (curyamus ¢ COVID-19), He 3amuieHo OT MHPOBBIX
MOTPSICCHUH B BHUJE LENMHBIX KPU3UCOB M NaHaeMuid. [lostomy nmdpoBoe npearnprnHIMaTEIbCTBO
TaK)Ke CIOCOOHO TOMOYb B PEIICHUH 3KOHOMHMYECKHX MPOOJIEM, BBI3BAaHHBIX BBILICYKa3aHHBIMU
aBJIeHUsIMU. Llenbio cTaThM SIBISICTCSl aHajiM3 M YTOYHEHHME PAa3JIMYHBIX acIEKTOB OOYy4eHHs
CTYZICHTOB 3KOHOMUYECKHUX CIIEIHATbHOCTEH II(PPOBOMY NMPEAIPHUHAMATENBCTBY, (POPMYITHPOBKE
3aga4 (mpo0OiieM), KOTOPhIE BO3HUKAIOT MPH UCTIOIb30BaHUN IIM(PPOBBIX TEXHOJIOTHH B 9KOHOMHUKE,
W ONpeJeNieHne MyTel MX pelieHdus B cucteme oOpasoBanus. Cpemn MHOTUX (HOpM OOydeHUS
(poBOMY NMPEANPHHUMATENBCTBY UIMEHHO OHJIAHH-KYPCHI SIBISIIOTCS OZHOW M3 CaMbIX CHIIBHBIX
TCHICHIMH 1 BINSAIOT HAa COAEpKaHME OOydeHUs. JlaHHas CTaThsl TAKKE MOCBSAIIEHA YITy4YIICHHIO
MOHNMaHHUA HEOOXOOMMBIX HABBIKOB, BO3MOXKHOCTEH M PHCKOB, BO3HHKAIONIINX BCJICACTBHE
UCIIOJIb30BaHMSI OHJIAHH-KYpPCOB KaK HOBOT'O crioco0a 00y4YeHus MPeaIPUHUMATENLCTBY B BBICIINX
yueOHBIX 3aBEACHHSX. ABTOPHI SMIUPHYECKU M3y4alOT MPOOJIEMBbI U JIpaiiBepsl AJsl pa3padoTKH
TaKMX KypCOB KaK HOBOM IeJaroruueckoil KOHIENH. Pe3ynbTaTsl MOKa3bIBAIOT, YTO 1OO00HBIH
KypC SIBIsSieTCS TMOKMM BO BPEMEHH M IIPOCTPAHCTBE M IIOITOMY CHOCOOCTBYET AOCTYNHOCTH
HpeANPUHUMATENBECKOT0 00pa30BaHHUsI.

KiroueBble cjioBa: 1udpoBas HSKOHOMHKA; WHTEJUIEKTYaJIbHBIH KamlWTal; OHJIAWH-KYPCHI;
WHHOBAIINH B o0paszoBaHuy; OHJIaH-00pa3oBaHuE; arperarop; nudpOBU3AIHS;
TPEINPUHIMATETHCTBO.
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